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ABSTRACT 
The Curriculum and Assessment Policy Statement (CAPS), a policy that outlines the South 
African curriculum, recommends puts more emphasis on assessment as an integral part of 
learning and teaching. It was against this background that a school-based assessment (SBA) 
component was introduced in the National Senior Certificate Examination for Grades 10-12. 
The underlying principles of this new assessment mode also have implications for quality 
assurance processes such as moderation which the head of department (HOD), as a curriculum 
manager, is responsible for. This implies that HODs are central in the process of assuring 
quality of SBA task. This study aimed to explore the experiences of the Head of Department’s 
(HOD) in conducting SBA moderation with specific reference to Tourism. A qualitative 
approach was adopted within a case study research design. Purposive sampling was employed, 
and four schools with four HODs were selected. Data was collected through semi-structured 
interviews and were triangulated through document analysis.  The study used Schreens (2004) 
context-input-output -process model to examine issues associated with HODs in assuring 
quality of SBA through moderation. This study revealed that although the HODs were aware 
that moderation is their key function, they were not enacting their role in moderation. In 
addition, the study revealed that HOD were not capacitated to enact their role of moderating 
SBA, particularly in Tourism. The study concluded that there is a great need for developing 
the capacity of the HODs on issues of moderation as the HODs are mainly responsible for 
moderation at school level in order to assure quality of SBA 
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CHAPTER 1 
ORIENTATION TO THE STUDY 
 
1.1  Introduction and background of the study 
The new National Curriculum Statement (NCS) was introduced in South Africa as a 
curriculum framework for the Further Education and Training (FET) Phase (Grade 10-12) 
in 2006. The curriculum was revised in 2011, and the Curriculum and Assessment Policy 
Statement (CAPS) represented the amended curriculum. In the NCS, assessment became a 
vital part of the curriculum. Various forms of assessment were introduced, including, school-
based assessment (SBA), of which the tasks are set and administered at school level. It was 
against this background that a school-based assessment component was introduced in the 
National Senior Certificate Examination. School-based assessment is a formal and important 
part of the evaluation of South African learners from Grades R-12 (Van der Berg & 
Shepherd, 2008). It comprises various forms of assessment conducted by the teacher, who 
develops tasks and administers them to learners (Black & Wiliam, 2009; Poliah, 2009). 
Alongside the introduction of school-based assessment were quality assurance measures 
such as moderation, which have been adopted to uphold the principles of assessment, such 
as fairness, reliability, and validity (Maxwell, 2006; Seobi & Wood, 2016). This has resulted 
in an increase in systematic accountability of schools in terms of learner results, both 
nationally and internationally (Maxwell, 2006; Ludwig, 2010).  
 
This increase in accountability resulted in the promotion of quality assurance measures in 
assessment practices. Moderation is not a new concept exclusive to South African Education. 
There is indeed international evidence that the tension between assessment of learning and 
assessment for accountability are very real (Ludwig, 2010). Moderation is one of the key 
quality assurance mechanisms deployed by the education systems in general to ensure that 
the assessment that schools produce meet the standards prescribed by policy. Moderation is 
also conducted to improve curriculum delivery and assessment.  
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Moderation of school-based assessment is conducted at three levels, namely, school level 
moderation, cluster/district level moderation, and provincial moderation. At the school level, 
a minimum of 10% comprising well-performing, average-performing and underperforming 
learners for each assessment task per subject must be moderated by the Head of Department. 
At cluster/district level moderation needs to be done on a quarterly basis. A minimum of 12 
sample per district of well-performing, average-performing, and underperforming schools 
ought to be moderated by the subject advisor or subject specialist. The cluster/district sample 
should include schools selected for provincial moderation. At provincial level, moderation 
should be done twice a year. A minimum of six districts per moderation cycle will be 
sampled for provincial moderation. A moderation report must be provided by officials 
involved in various levels of moderation on the findings of the moderation, and these 
findings must be implemented and monitored. The first level of school-based assessment 
moderation is conducted at the school. The school level, also known as internal moderation, 
is done to ensure credibility and standardisation of the assessment. At school level, the 
moderation of school-based assessment is the responsibility of the Head of the Departments 
(HoDs) (Department of Basic Education, 2009). The HoDs takes responsibility for the 
moderation of the instrument, and mark learners’ responses to ensure that teachers are 
supported throughout the school-based assessment process. The critical question here then 
is what the perspectives of HoDs in conducting moderation of school-based assessment in 
Tourism ought to be, as per the policy. 
 
1.2  Statement of the problem  
As previously stated, in the South African context, the school-based assessment is a 
compulsory component for progression and promotion in different subjects, with clear 
prescriptions for the percentage it contributes to learners’ end of the year mark (Kanjee & 
Sayed, 2013). In the case of Tourism, the school-based assessment contributes 25% of the 
total promotion and progression mark. The 75% comes from the practical assessment tasks 
(PAT), which contribute 25%, and the year-end written examination, which contribute 50% 
of the learners’ promotional mark. School-based assessment and practical assessment tasks 
are integrated into the teaching and learning process, and thus need to be moderated to ensure 
validity and reliability. Umalusi holds the responsibility for maintaining standards, and has 
put processes in place to ensure that school-based assessment is reliable, valid, and fair. 
However, this body is currently only involved in the quality assurance of assessments in 
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Grade 12 gateway subjects, of which Tourism is not one. This implies that moderation of 
school-based assessment in Tourism Grade 10-12 is mainly conducted at school level, and 
is the responsibility of the HoD. Hence, this study examines the perspectives of the HoDs in 
conducting moderation of school-based assessment in Tourism. Its value lies in the fact that 
it offers a description of a particular case study in a district and schools at a particular time. 
 
1.3  Purpose of the Study 
This study aimed to explore the perspectives of the Head of Department’s (HoDs) in 
conducting moderation of school-based assessment with specific reference to Tourism. The 
objectives of the study were to:  
 Explore the HoDs’ understanding of their role in conducting moderation of school-
based assessment in Tourism. 
 Examine HoDs perspectives in enacting their role of conducting moderation of school-
based assessment in Tourism. 
 Examine the challenges faced by HoDs in conducting moderation of school-based 
assessment in Tourism. 
 
1.4  Research Questions 
The study addressed the main question: What are the perspectives of HODs in conducting 
moderation of school-based assessment in Tourism? In pursuit of the main question, the 
study revolved around two sub-questions: 
 What are HODs understanding of their role in conducting moderation of school-
based assessment in Tourism?  
 How do HoDs enact their role in conducting moderation of school-based assessment 
in Tourism? 
 What are challenges faced by HoDs in conducting moderation of school-based 
assessment in Tourism? 
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1.5  Conceptual Understanding 
In research of this nature it is necessary to define terms that are closely related, and to 
understand them in the context of this research. It is important to clarify and eliminate any 
possible confusions.  
 
1.5.1 Quality Assurance 
Quality assurance refers to the methods for establishing confidence in the quality of 
procedures and outcomes. It requires consistency in the application of common standards so 
that all achievements that have been given the same grade or level of achievement have 
reached the same standards. The quality of education is continuously being assessed all over 
the world, and some people judge quality in terms of Grade 12 results; some by safety and 
security in schools; some by learners or education behaviour; and some by all of these 
(Department of Education 2008). One of the ways in which education authorities attempt to 
ensure the quality of education is by the development of policies that guide teaching learning 
and assessment practices. According to the Department of Education (2008), when it comes 
to the development of curriculum framework, the formulation of standards for the 
development of resources and the regular re-training of educators all contribute to the 
improvement quality of teaching, learning, and assessment. Moderation and monitoring are 
key processes of quality assurance used to verify the implementation of school-based 
assessment and external examinations, respectively. These processes are meant to ensure 
that all assessments methods are comparable and consistent judgement about learners’ 
performance. This study examined the quality assurance through moderation of school-based 
assessment.   
 
1.5.2  Moderation  
Moderation was introduced in South Africa to ensure that the quality and standards of the 
internal assessment as contemplated in the Subject Assessment Guidelines have been met 
(Poliah, 2009). Moderation must be conducted at school, district, provincial, and national 
level. According to the Department of Basic Education (2009; 2011), the following should 
be adhered to during moderation of school-based assessment: moderation ought to be 
conducted at each of these levels to confirm validity, fairness and practicability of the 
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assessment instrument; it ought to be established whether assessment was conducted in a fair 
and consistent manner with a view to improving the quality of school-based assessment; a 
record must be kept of all assessment tasks and evidence of each individual learner and 
teacher as prescribed in the National Senior Certificate; and, a minimum of 10% of learner 
evidence must be moderated at school and 3-5% at district and provincial level. This 
moderation must include moderation of assessment tasks and the learners’ evidence of 
performance. The moderation findings must be reported to relevant officials within the 
agreed upon time frames.  
 
The CAPS outlines the processes to be implemented in moderation (Department of Basic 
Education, 2011). Moderation of school-based assessment ought to focus on moderation of 
the assessment instruments and moderation of learners’ evidence of performance and system 
of compliance. All assessment tasks for all subjects must be moderated by the head of 
department or specialist senior teacher at the school, prior to the administration of the 
assessment task. Moderation of the assessment tasks ought to focus on the assessment tasks 
that are aligned to the learning outcomes and assessment criteria for each subject. This should 
also ensure that assessment tasks and tools are valid, fair, and practicable. For subjects that 
have a practical component, moderation of practical ought to be conducted in accordance 
with the criteria outlined in the PAT guidelines. The moderator must ensure that every 
assessment task is accompanied by a detailed marking guideline, which is accurately 
formulated and makes provision for the various alternatives that may be provided to the 
assessment task. Moderation of learners’ evidence of performance is done to ensure that 
marking guidelines were consistently applied by the teacher across all learners’ evidence of 
performances provided. 
 
The moderation process involves statistical and social moderation, where the former is the 
sole method used to adjust scores from an internal assessment (Daly, et al., 2011). It aims to 
match up performances from different sources or in different subject areas by statistically 
adjusting scores to make them comparable. Teachers are unlikely to apply identical standards 
and criteria when marking school-based assessment components of examinations, so 
moderation procedures are required to check and, if necessary, adjust teachers’ marks. Social 
moderation involves groups of teachers meeting to discuss and negotiate assigned grading 
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of student work with the aim of reaching consensus and a common understanding of the 
quality of work (Klenowski & Wyatt-Smith, 2010). It provides valid and reliable judgements 
that are consistent with one another and with stated standards of performance. It is through 
moderation that teachers develop a shared understanding of the meaning of standards, and 
how to apply them in a range of cases. It also provides an opportunity for teachers as 
assessors to develop and articulate their understanding of standards as used in the assessment 
of student work. 
 
 1.5.3  School Based Assessment 
According to Barley (2013), school-based assessment is an assessment administered in 
schools as part of the learning and teaching process, with learners being assessed by their 
subject teachers. As noted by Braun and Kanjee (2006), school-based assessment is an 
integral component of teaching and learning, which makes feedback and comprehensive 
appraisal possible; thus, allowing both teachers and learners to identify the latter’s strengths 
and weakness for the purpose of continual improvements and confidence building. School-
based assessment in Tourism Grades 10-12 is usually designed and administered by subject 
teachers. However, in some instances in South Africa, these tasks are designed by the 
provincial or district Department of Education. 
 
School-based assessment comprises forms of assessment which are conducted by the teacher 
at the school level. The main characteristic of school-based assessment is that it allows for 
the generation of several samples of learner performance over a period of time and include 
those tasks that may not be assessed under the examination set up (Davidson & Hamp-Lyons, 
2009). This includes assignments, projects, simulations, research, demonstrations, role plays, 
listening exercises, homework pieces, class work pieces, tests, examinations etc. Therefore, 
school-based assessment is used extensively over a period to provide information about 
student achievement. In subjects with a practical component, as in the case of Tourism, the 
practical assessment tasks (PAT) is conducted and moderated alongside the school-based 
assessment, hence for this study the moderation of school-based assessment will also include 
the PAT.  
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1.5.4  Head of Department 
This concept refers to subject specialists who are school-based and employed in terms of the 
EEA (Act 76 of 1998). According to the Personnel Management and Administration (PAM), 
HoDs are at Post-Level Two, with curriculum management as their responsibility in addition 
to teaching. HoDs are also referred to as middle managers (Hoadley, Christie& Ward, 2009) 
or instructional leaders (Poultney, 2007; Bush, Joubert, Kiqgundu & Van Rooyen, 2010). In 
the South African context, HoDs are the members of the School Management Team (SMT) 
and they are the first line of the SMT. They monitor and supervise curriculum delivery on a 
daily basis and help to ensure quality education. 
 
1.6  Tourism in the South African Schooling system 
In several countries, both developed and developing, school curricula are under revision in 
response to the knowledge and skills required for the increasing demand of the 21st century, 
such as globalisation and other forms of progress (Jordaan, 2001). South Africa has also 
followed this trend, as the country opted for a new curriculum, the National Curriculum 
Statement, which was a modern cognitive challenging curriculum (Ludwig 2010). New 
changes in education witnessed the introduction on new subjects, some of which are 
vocationally oriented, such as Tourism. Tourism was first introduced in South Africa as a 
secondary school subject in 1998. In 2006, with the introduction of the new curriculum, 
Tourism became one of the 29 subjects that were chosen for the National Senior Certificate. 
Tourism was regarded as a non-designated subject, because it does not contribute to a 
Bachelor pass, and is not an approved university entrance subject. However, there are 
universities in South Africa that offer degree and diploma courses in Tourism. Despite being 
non-designate, Tourism is regarded as a vocational subject with the potential to provide skills 
shortages in the country (Department of Education, 2003). Hence, the South African 
government has moved towards introducing Tourism as a school subject in order to address 
workforce shortages and create employment opportunities in the tourism industry (Dube, 
2014). The aim of teaching Tourism in secondary schools was to develop entrepreneurial skills 
and integrating work place experience at an earlier stage in the life of a learner (NBI, 2005). In 
this regard, Tourism is one of the subjects with a practical component: the practical 
assessment task (PAT), which is conducted concurrently with school-based assessment. For 
learners, both school-based assessment and practical assessment task have significant 
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implications for moderation, as they are marked and moderated at school level (Swart, 
Booyse & Burrough, 2014). 
 
1.7 Rationale and significance of the study 
This study was partially informed by my experiences with moderation of school-based 
assessment as a Tourism teacher, as well as by research conducted in school-based 
assessment. I have been teaching Tourism for the past twelve years and have been managed 
by two different HODs over that period. One of their duties was to conduct moderation (both 
pre- and post-assessment) of the school-based assessment, PAT and year-end examinations. 
This was meant to ensure quality of the assessment tasks, as well as that they are compiled 
according to the required standards as stated in the assessment policies of the Department of 
Education. My observation was that my HODs had challenges with conducting moderation 
for Tourism. 
 
I cluster coordinator from 2010 to 2016, the period during which NCS was amended and the 
CAPS was introduced in Grades 10-12. In the CAPS, the role of school moderation was 
reiterated. As a cluster moderator, I was responsible for moderation at cluster level, which is 
the next level of moderation after the school. My observation, through my engagement with 
moderation processes of assessment tasks at cluster levels is that the HODs were not 
conducting moderation of assessment tasks that adhere to the requirements of the assessment 
policy. The possible outcome of such a situation is that assessment will not be quality assured 
to ascertain validity and reliability, hence a dire need arose to explore HODs perspectives of 
conducting moderation of school-based assessment in Tourism. Findings of my observations 
during moderation were that some school moderation reports would be dated the same day 
as the cluster moderation. The assumption would be that the HOD did not conduct 
moderation effectively, and thus the feedback provided would not assist in enhancing 
teaching and learning. Moreover, assessment w not be a true reflection of learners’ 
performance. I also contend that inappropriate moderation of school-based assessment 
impact on learners’ performance in the NSC examinations, as stated in the NCS assessment 
policies, finds formal school-based assessment contributing 25%, and PAT 25%, while the 
final exam contributes 50% of the learners’ promotion mark in Grades 10-12. I have realised 
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that the implementation of school-based assessment moderation is problematic in certain 
schools. 
 
Since the implementation of NCS in 2006, very little empirical research has been carried out 
to establish the effectiveness of the HODs in conducting moderation of School Based 
Assessment. Most of the literature on the implementation of curriculum, both locally and 
internationally point to the role of managers, but neglects the key role that HODs play as 
curriculum managers (Johnson & Donaldson, 2007; Myende & Bhengu, 2015). Even the 
school improvements programmes and management developments in South Africa often 
focus at Senior Management level (principals). The Department of Basic Education, in their 
vision towards realisation of schooling in 2015, highlighted 27 goals, where none of these 
goals targeted the HOD’s as curriculum managers to improve education. 
 
The implementation of the NCS is current in the South African secondary schools. Since its 
implementation in 2006, very little empirical research has been carried out to establish the 
effectiveness of the HODs in conducting moderation of School Based Assessment, 
especially in the case of Tourism as a subject. Therefore, this study will be significant, as it 
will clarify the role of the HODs in respect of the moderation of school-based assessment in 
tourism. The study is important, as it will identify the perspectives of HODs about their role 
enactment in conducting school-based assessment moderation in Tourism. In addition, the 
study will provide HODs the opportunity to express their views and experiences concerning 
the moderation of school-based assessment in schools in a safe and non-threatening 
environment, an opportunity rarely provided to them by the department of education. Finally, 
the study will be of value as it may provide findings and recommendations that will make 
valuable contributions to the debates of school-based assessment moderation in Tourism in 
secondary schools. It is further hoped that the empirical findings and recommendations of 
this study will have wider applications on conducting school-based assessment moderation 
in the district, as well as provincial and national levels of the Department of Education. This 
study may serve as a starting point to open up the debate in this largely unexplored field. It 
attempts to address the gap on the practices of the roles of HOD’s in moderating Tourism. 
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1.8  Methodological Approach  
The data generation methods included audio recorded semi-structured interviews, as well as 
document analysis. Two interview sessions were conducted with each participant. The use 
of semi-structured interviews in this study will give HODs an opportunity to narrate their 
stories on perspectives of their role in conducting moderation of school-based assessment in 
Tourism. Striano (2009) defines narratives as spoken stories that can be presented in various 
discursive formats. For this study, HoDs narratives generated through semi-structured 
interviews were my primary source for understanding the perspectives of HODs in 
conducting moderation of school-based assessment. Two interviews were planned to last for 
an hour with each participant, however in some cases, it lasted for over an hour. Follow up 
interviews were scheduled with each participant as there was a need for additional data and 
to check its reliability. Interviews were audio recorded and transcribed. Recording interviews 
for this study helped me to replay as often as necessary for complete and objective analysis 
at a later stage. The interviews were based on predetermined topics, and the set of questions 
were be prepared in advance (see appendix E). 
 
Documents were also used as the source of data to corroborate the narratives of the HoDs on 
their perspectives in conducting moderation of school-based assessment in Tourism. 
According to Creswell (2014), documents are important because they provide valuable 
cross-validation of other methods used to support or disconfirm information. To further 
strengthen the triangulation in this study, documents will be analysed. For this study, a 
variety of documents was analysed to gain a better understanding of HoDs enactment of their 
role of moderating Tourism. The documents analysed included Tourism teacher’s file with 
tasks that have been conducted, sample of learners’ work that were moderated by the HoD, 
and the moderation reports. These documents were used to answer research Question Two, 
which focuses on the role enactment of the HoDs as the actual evidence of the approach used 
by HoDs. Data generated from the document analysis allowed me to compare with what I 
have derived from the interviews. The research design and methodology utilised in the study 
is discussed in more detail in Chapter Three. 
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1.9  Overview of the Chapters 
In Chapter One, I began by describing the background, briefly outlining the South African 
education system, perspectives on the problem, the problem statement, and addressing the 
aim of the study and the research questions. The chapter further clarified the key concepts 
that underpin the study and the state of Tourism in the school curriculum. A brief overview 
of the methodological approach was also outlined. 
 
Chapter Two of the study presents a review of the related literature. This chapter has five 
sections. The first section presents the overview of school-based assessment in the NCS. The 
second section presents a conceptualisation on school-based assessment as both formative 
and summative assessment. The third section discusses school-based assessment practices in 
Tourism. The fourth section discusses the role of HoD in moderation, and the chapter 
concludes with a theoretical framework which was used to inform the study. 
 
Chapter Three presents the research design and methodology followed in the study. First, 
the chapter identifies the research paradigm, approach and design followed in the study. 
Then, it gives detailed descriptions on the sampling procedures and outlines the profile of 
the participants. It further provides the process of data analysis and interpretation procedures 
followed in the study. The chapter concludes by giving a brief outline of the ways to ensure 
data trustworthiness and ethical considerations. 
 
Chapter Four presents results and discussions of the study. The chapter presents an analysis 
of the findings in relation to the research questions asked in the study.  
 
Chapter Five is the last chapter in this study. It presents the summary, conclusions and 
recommendations of the study. 
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CHAPTER 2 
REVIEW OF RELATED LITERATURE 
 
2.1  Introduction 
The previous chapter provided the orientation of the study. This chapter is a review of the 
related literature. There is a wealth of research on the implementation of school-based 
assessment from the perspective of the teachers. However, there is a dearth of research 
examining how the HoDs manage quality assurance in school-based assessment, specifically 
moderation processes. This study is aimed at examining HoDs perspectives in conducting 
moderation of school-based assessment through the lens of Tourism. The literature review 
will follow a systematic review method to appraise and synthesise research evidence (Grant 
& Booth, 2009). The literature in this chapter is presented first in order to acknowledge the 
kinds of debates on assessment practices and moderation of school-based assessment at 
school level, while positioning the current study within the appropriate conceptual 
framework as well as the justification for selecting the concepts. The literature review in this 
chapter is organised into five sections. The first section presents the overview of school-
based assessment in the NCS. The second section presents conceptualisations on school-
based assessment as both formative and summative assessment. The third section discusses 
school-based assessment practices in Tourism. The fourth section discusses the role of HoD 
in moderation. A discussion on the theoretical framework used to inform the study is 
presented. The chapter concludes with the synthesis of the literature reviewed. 
 
2.2  School Based Assessment in the NCS 
In South Africa, the National Curriculum Statement (NCS) was introduced in grades 10-12 
in 2006 and was amended in 2011. School-based assessment or continuous assessment as it 
is alternatively termed had been officially introduced in the South African Education system 
in 2001, and was consequently incorporated as part of the assessment requisite for the NSC. 
The NCS specified an approach both to assessment, as well as curriculum context. In the 
NCS, school-based assessment was introduced and has been explored as an unconventional 
form of assessment, such that assessment is not conquered by once off external examination 
(Braun & Kanjee, 2006; Carless, 2012). The school-based assessment goes beyond mere 
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reproduction of facts in the tests and examinations. It was introduced to remove the focus 
from the high-stake examination to a form of assessment that was more continuous, and 
school-based and one assessment that assess variety of skills outside the field of an 
examination Carless (2012). It moves from an examination-oriented culture to a more 
relaxed culture that promotes creative teaching and learning (Mansor, 2013). The inclusion 
of school-based assessment was in keeping with the principle outcome-based assessment, 
which states that assessment ought to promote learning, as well as be adequate, 
comprehensive and authentic; be continuous; and include both a formative and summative 
component (Van der Berg & Shepherd, 2008). 
 
In subjects with a practical component like Tourism, school-based assessment includes 
assessment of the practical skills. According to the Department of Basic Education (2011), 
in Grades 10-12 school-based assessment comprises of a variety of assessment tasks. School-
based assessment comprises all forms of assessment conducted by the teacher at the school 
level, where this includes assignments, projects, simulation, research, demonstration, role 
play, listening exercises, tests and examination (Department of Basic Education, 2017).  
 
In school-based assessment, teachers are required to implement the variety of assessment 
techniques identified above on a continuous basis to contribute to the end-of-the-year 
examination mark. In the South African context, in the first 12 years of schooling that is 
from Grade R – 11, assessment and the moderation of assessment, is entirely internal, or 
school-based. School-based assessment constitutes a minimum of 25% of the promotion 
mark in all the subjects offered as part of the National Senior Certificate (NSC).  While in 
Tourism, the final promotion mark comprises of 25% school-based assessment, 25% PAT 
and 50%-year end written examination. The policy further states that all school-based 
assessment tasks are used for promotion and progression in grade 10-11 and certification in 
Grade 12. 
 
Even though school-based assessment is a more valid method of assessment in the NCS, it 
had lower reliability (Poliah, 2009). In this regard, quality assurance mechanism such as 
moderation were introduced to improve the reliability of this assessment. In South Africa 
Umalusi, the Council for Quality Assurance in General and Further Education and Training 
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is responsible for the quality assurance of the National Senior Certificate (Department of 
Education, 2011). This implies that all assessment leading to the final award of the NSC 
must be quality assured by Umalusi, so as to ensure the credibility and integrity of the NSC.  
 
2.3  Conceptualising school-based assessment 
School-based assessment is a holistic assessment capable of evaluating learners’ cognitive 
skills in line with the NCS. School-based assessment has been seen as a form of leverage for 
instructional improvement to help teachers to find out what learners are learning and how 
they are learning (Sidhu, Chan & Mohamad, 2011). School-based assessment is both 
formative and summative in nature. According to Taras (2009), formative assessment is the 
process of assessing the merits of curriculum delivery when there is still a chance for its 
improvement. By way of contrast, summative assessment is the process of assessing the 
values of the final curriculum.  
 
2.3.1   School-based assessment as formative assessment 
Formative assessment is an activity undertaken by the teachers and the learners during 
instruction, and it provides information to be used as feedback to modify teaching and 
learning, and to improve learners’ achievement of intended instructional outcome (Black & 
William, 2010).  It involves collecting evidence about how learning is progressing during 
the course of instruction, so that necessary instructional adjustment can be made to close the 
gap between learners’ current understanding and the desired goal (Heritage, 2010). School-
based assessment as formative assessment takes place over a period of time and is ongoing 
before and during instruction.  
 
The aim of the formative component of school-based assessment is not to audit, but primarily 
to educate and improve learners’ performance (Dixon & Worrell, 2016). Formative 
assessment helps educators to adapt their teaching strategies and methods during the lesson 
time, so as to bring about greater learning and understanding (Tshabalala, 2015). Formative 
assessment therefore informs learners and teachers, as well as those supporting the teachers 
(tutors and parents) about what the learning goal is, where the learners are in relation to that 
learning goal, and what can be done to improve subsequent performance (Black & William, 
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2010). It ought to assist both the teachers and learners to recognise their strengths and 
weaknesses to ensure quality assessment practices in schools. Formative assessment is aimed 
at improving teaching and learning and to diagnose student difficulties.   
 
Formative assessment relates to learning that is assessed regularly, while the records of 
learners’ progress are updated throughout the year. Dixon and Worrell (2016) maintain that 
formative assessment leads teachers to increase their reliance on assessment in general. 
Furthermore, formative assessment sustains learners’ growth and development. In formative 
assessment, learners become active participants in learning and assessment. They become 
involved in self-assessment, and set individual targets for themselves. Moreover, formative 
assessment provides feedback on learning and teaching and allows integrated assessment 
(Black & William, 2009). Feedback is a crucial element in formative assessment, and it can 
be done using methods such as appropriate questioning; educator oral and written feedback 
about what was supposed to be achieved through an assessment activity; and the 
encouragement of learners. It is usually informal, and also includes observation, homework, 
question and answer sessions, self-evaluation, and reflections on performance (Dixon & 
Worrell, 2016). Learners who do not do well should get feedback as well as support to 
achieve their required standard.  
 
2.3.2   School-based assessment as summative assessment 
Summative assessment refers to cumulative assessment designed to capture what a student 
has learned or the quality of learning, judging performance against some standard (Dixon & 
Worrell, 2016).  Summative assessment is generally a high stakes form of assessment, and 
is used to obtain a final assessment of how much learning has taken place. It is characterised 
as that form of assessment of learning that contribute to the final mark awarded to a learner. 
This type of assessment is graded, and less frequent. It usually takes place at the end of a 
session/year and contributes towards the final assessment (Tshabalala, 2015).  The purpose 
of school-based assessment as formative assessment is to gather proof of a learner’s 
achievements and sequence for assessment or judgement purposes. It is applied to measure 
the extent of learning that has taken place and to judge whether the learner has entirely 
achieved all the outcomes. 
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School-based assessment as summative assessment is used for placement and promotion 
decision. It informs teachers whether learners are prepared for the next grade. According to 
the Department of Education, learners must have evidence of tasks completed for them to be 
promoted to the next grade. This may include school-based assessment summative 
assessment tasks such as projects, portfolios, assignments, in class examination, and national 
examination (Dixon & Worrell, 2016). All those tasks should be moderated at various levels 
to assure quality.  
 
2.4  Policy Context of School-based Assessment in Tourism 
As stated previously, school-based assessment is a compulsory component for progression 
and promotion in the different school phases, with clear prescriptions for the percentage it 
contributes to learners’ end-of-year mark (Kanjee & Sayed, 2013). The CAPS suggest seven 
tasks for continuous assessment in Tourism, six school-based assessment tasks, and the end-
of-year examination (a written examination and PAT). School-based assessment in Tourism 
comprises six formal tasks per year are required. These school-based assessment tasks should 
be completed during the school year and constitute 25% of the total mark for Tourism. The 
end of the year assessment component for all grades include two parts a practical assessment 
task (PAT) (25%) and a written theory paper counting 50 percent. This means that the school-
based assessment (25%) and the end of the year examination (75%), together constitute the 
progression or promotional mark. However, for the purposes of this study, the PAT will be 
treated as school-based assessment, due to the fact that it is administered and moderated in 
the same way as school-based assessment. The contribution of the school-based assessment 
on the promotional mark is reflected in Table 2.1 on the next page.   
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Table 2.1 Formal Assessment for Tourism Grades 10 - 12, adapted from Tourism 
CAPS (Department of Basic Education, 2011) 
Formal assessment Grade 10-11 Formal assessment Grade 12 
Term 1 Term 2 Term 3 Term 4 
Promotion 
mark 
Term 1 Term 2 Term 3 Term 4 
Certification 
mark 
Test 
75% 
Project 
25% 
Test 25% 
Mid-year 
examination 
75% 
Test 75% 
Test/open-
book test 
25% 
SBA = Term 
1+2+3 = 
300÷3 =100 
PAT 1 + 2 = 
50X2 =100 
Examination 
paper = 200 
Test 75% 
Project 
25% 
Test 25% 
Mid-year 
examination 
75% 
Test 25% 
Trial 
examination 
75% 
SBA Term  
1+2+3 = 300÷3 
=100 
PAT 1 + 2 = 
200÷2 =100 
Examination 
paper =200 
100 100 100 400÷4= 100 100 100 100 400÷4= 100 
 
In Grades 10 and 11, all assessment tasks (school-based assessment, the PAT and the written 
examination) are internally set, marked and moderated, while in Grade 12, school-based 
assessment tasks are internally set and marked and externally moderated; the PAT is 
externally set, internally marked and externally moderated; and the written examination is 
externally set, marked and moderated (Department of Basic Education, 2011). Given that 
school-based assessment and the PAT have a significant weighting in determining learners’ 
progress in Tourism, they need to be moderated for rigorous control and quality assurance 
(Poliah, 2009). This has implications for both internal and external moderation processes. 
 
2.5 Moderation Practice in the NCS 
Moderation was introduced to ensure that standards expected of and achieved by learners are 
appropriate and comparable to national and international benchmarks (Mafora & 
Pharabotho, 2013). All school-based assessment tasks are subject to moderation for the 
purpose of quality assurance and to ensure that appropriate standards are maintained 
(Department of Basic Education, 2011). It ensures that fair assessment practices are being 
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applied consistently across all schools and subjects and to ensure correct implementation of 
policy regarding school-based assessment.  
 
Internal moderation is conducted at various levels, including the school, district and 
province/national level, while external moderation is the responsibility of Umalusi. This 
paper focuses on school moderation, which is the first level of internal moderation. Internal 
moderation ought to ensure that school-based assessment is consistent, accurate and well-
designed. The major aim of conducting internal moderation is to ensure that there is 
compliance in terms of quality, as well as standards of internal assessment. It confirms the 
validity, fairness, practicability and reliability of the assessment instrument, establishes 
whether assessment was conducted in a fair and consistent manner, establishes the reliability 
and fairness of the assessment results and provides feedback on the moderation findings, 
with a view to improve the quality of school-based assessment. 
 
The CAPS (Department of Basic Education, 2011) introduces an accountability mechanism 
to teaching and learning by stating different stakeholders’ involvement at different levels of 
assessment. This CAPS stipulation differs from previous models, where moderation was 
solely the responsibility of the subject advisor external to the school and was conducted once 
at the end of the year. Under CAPS, at school level, it is now the core responsibility of the 
head of department, who is a curriculum manager. Grobler, Loock and Govender (2012) 
emphasise that the HoD is also responsible for maintaining the standard of assessment 
practice in schools, and ensuring that teachers have a good understanding of assessment 
policies. This implies that successful implementation of school-based assessment not only 
depends on the teacher’s conceptual understanding, but also on how the HoD in the school 
plays his/her role in moderating school-based assessment tasks. Moderation ought to happen 
during two phases; the first being the pre-moderation, and the second being the post-
moderation (Southworth, 2004).  
 
In conducting written subject assessment, the question paper or task is first submitted to the 
HoD for moderation as a quality assurance measure, before it is given to learners 
(Department of Basic Education, 2011). Maxwell (2006) identified two phases in the 
moderation process. According to Maxwell (2006), the pre-moderation involves moderation 
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of the assessment instrument, before it is administering it to learners. At this stage, the 
moderator who is the HoD, verifies content coverage, the cognitive levels and level of 
difficulty, distribution of question types, and technical aspects of the school-based 
assessment tasks. This is done to ensure the validity, fairness and reliability of the instrument. 
The second phase is post-moderation, where the HoD moderate learner evidence. The HoD 
moderates a sample of learners’ evidence to ensure accuracy in marking, fair distribution of 
marks, and learner achievement of outcomes. The policy gives clear guidelines on the 
number of assessment tasks and the forms of assessment in Tourism, however, the policy 
does not give clear directive on the standard and the quality of these tasks. Individual teacher 
teaching the subject thus must decide on precisely what content knowledge and skills to 
assess. In essence, the quality of the assessment task depends highly on what each Tourism 
teacher regards as a good standard. 
 
2.6  Role of HoDs in moderation: Policy and Practice 
The HoD position has been in existence in South Africa for a more than two decades. HoDs, 
as curriculum leaders in secondary schools, can indirectly affect school and learner 
performance (Muijs & Harris, 2007). The HoDs mostly occupy a vaguely defined and 
constantly changing position. According to the PAM, the HoD is in part a classroom teacher, 
in part a curriculum specialist, and also in part an administrative assistant to the principal of 
his school (Bush et al., 2010). The core roles of HoDs, according to the Education Labour 
Relations Council (2003) are teaching, co-curricular activities, organising, and conducting 
extra co-curricular activities, managing personnel, general administrative work and 
communication. Harley and Wedekind (2004) views the responsibilities of HoDs as 
extending beyond their own classroom activities to include supervision and advisor to a 
group of classroom Personnel Administrative Measure (PAM) document. Curriculum 
implementation and management are core responsibilities of the HoDs in schools. Although 
Rajoo (2012) emphasises that the HoD is responsible for planning directing and controlling 
the work of educators, Grobler, et al., (2012) emphasise that the HoD is also responsible for 
maintaining the standard of assessments practice in schools and for ensuring that teachers 
have a good understanding of assessment policies. However, little has yet been written 
regarding their experiences (Johnson & Donaldson, 2007), in particular when it comes to 
being a moderator of school-based assessment. 
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According to the School Management Team Manual (Department of Basic Education, 2017), 
moderation is one of the core roles of HoD. HoDs ought to ensure that all assessment tasks 
are moderated before they are administered. This involves the process of ensuring that 
assessment has been conducted in line with agreed upon practices, and are fair, valid and 
reliable (Education Training and Quality Assurance Unit 2013). The reality is that each 
school requires strong and principled curriculum leaders (HoDs) to drive assessment, and 
moderation to ensure quality assurance of outcomes. According to Bush, et al. (2010), HoDs 
need to examine educators’ portfolios and workbooks, and also check learners work to see 
if teachers’ claims are matched by learners’ outcomes. They also believe that the HoD has 
the responsibility to ensure effective teaching and learning across their learning areas, and 
their main emphasis ought to be on checking educators’ work rather than assessing learners’ 
achievement. As curriculum managers, they ought to provide good models in terms of lesson 
preparation, subject knowledge, pedagogic approaches, assessment, and learning welfare. 
The HoDs are there to monitor educators’ practice in a systematic way, and to provide 
constructive feedback (Bush et al., 2010)  
 
The HoD is expected to conduct pre-assessment moderation and post-assessment 
moderation. Pre-moderation is conducted prior to administration of the task. The purpose of 
pre-moderation of a task is to establish a shared understanding of the qualities that symbolise 
different standards, before the marking of a set of class tasks. During pre-moderation, the 
moderator verifies certain aspects of the assessment task such as: content coverage; 
distribution of cognitive levels in questions; levels of difficulty of questions; and language 
usage in the question paper. This is done to ensure that assessment tasks are authentic; 
aligned with core learning activities; and, where appropriate, stimulate a wide range of active 
response. In the South African context, the HoD receives an SMT toolkit form the 
Department of Basic Education, providing them with tools for moderation and monitoring 
(Department of Basic Education, 2017). During pre-moderation, the HoD ensures that 
assessment task specification, criteria, standards, and supporting resources are available, 
clearly articulated, and aligned. The SMT uses the moderation tool to check the quality of 
the assessment task submitted by the teacher. The HoD further verifies that the assessment 
task conforms to the required standards. The HoD would then communicate suggestions for 
improving the assessment task to the teacher. 
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In the post-moderation, the HoD verifies by means of a sample of learner evidence, that the 
evaluation of the assessment product was fair and reasonable. A sample of 10% marked 
learners’ responses for each assessment task administered must be re-marked by the HoD 
responsible for a particular group of subjects, or the senior teacher, so as to ensure that the 
subject teacher is rewarding learners fairly and in accordance with the marking guideline 
(Poliah, 2009). The HoD verifies assessment decisions made by the teacher while assessing 
learners’ evidence of performance. This process is aimed at ensuring that learners are not 
either disadvantaged or unfairly awarded marks. Both pre/post-moderation processes ought 
to offer feedback and records of the evidence and judgment about the standard and 
expectations of the assessment task. 
 
The role of the HoD is also to provide feedback to the teacher on assessment. After 
moderation, it is important that the assessor (teacher) receives valuable feedback from the 
moderator (HoD) about their performances. Feedback is a critical step in the quality 
assurance cycle, which starts with a definition of standards, followed by implementation of 
standards, and then their evaluation (Poliah, 2009). Feedback is necessary for improvement 
and learning as an essential element in turning assessment into a tool for future learning (Mc 
Fadzien, 2015). Feedback helps to supporting teachers to change or take on new knowledge, 
beliefs and skills, in order to change their teaching practices.  
 
The main purpose of feedback is to reduce discrepancies between current understanding and 
performance and a goal (Polia, 2009). It provides an individual with an opportunity to gain 
insights into how others perceive their work behaviour, and to identify their areas of strength 
as well as personal and professional development needs. It seeks to improve the teachers 
own practice by identifying strengths and weaknesses for further professional development. 
Feedback needs to be relevant, specific, and factual, and should help to improve the 
assessment practice. Teachers need to be given guidance as to how to use feedback to 
improve subsequent performance (Zehra, Tariq, Motiwala, Ali & Boulet, 2015). This can 
help provide information that can potentially help improve performance by specifying 
behaviours that are favourable, and those that may not be seen as favourable for goal 
attainment. It should enable those being evaluated to learn from their own performance, and 
improve accordingly. This can reduce uncertainty within the job, and correspondingly 
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increase job knowledge, thereby developing positive work attitudes and performance 
(Srikanth & Jarmon, 2013). 
 
Feedback requires an effective reporting system, and teachers must be encouraged to actively 
process the information and feedback received. This indicates that if feedback is used 
effectively, it can positively affect teaching and learning, by creating responsive learners and 
enhancing teachers’ teaching (McFadzien, 2015). Polia (2009) believes that in the current 
system, feedback reports are provided where very often there is no follow up to ensure that 
it culminates in a plan that is being actively implemented. This therefore requires a 
continuous monitoring of the implementation plan emanating from the feedback in the 
school-based assessment quality assurance system.   
 
As stated previously, in the South African context, Umalusi has the responsibility to maintain 
standards and has put processes in place to ensure that school-based assessment is reliable, 
valid, and fair. However, this body is currently only involved in quality assessment in Grade 
12 gateway subjects, of which Tourism is not one. This implies that moderation in Grade 10-
12 Tourism takes place mainly internal under the direct control of the school, conducted by 
the HoD. Hence, this study examines the capacity of HoDs to conduct moderation of school-
based assessment in Tourism. Its value lies in the fact that it offers a description of a 
particular case study in a district, and schools at a particular time. 
 
2.7  Factors Inhibiting HoDs Moderation Practices 
Despite the central role that the HoDs play in the moderation process, the practice of 
moderation by HoDs is observed to be deficient in many ways. The literature has highlighted 
various challenges regarding the implementation of assessment practices in South Africa. 
The main problem identified as working against the proper implementation of the 
moderation process in South Africa is the training received by HoDs. To support this claim, 
Ghavifekr & Ibrahim (2014) maintain that there is very little focus given to training of HoDs 
as curriculum managers. This in turn has placed high demand on their management, since 
they do not have the necessary training they need to do their work properly.  
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In addition, the HoD plays an important role in promoting and developing the learning and 
professional growth for teachers. However, the way in which they perform their role will be 
closely linked to the type and proper guidance they receive to help teachers perform their job 
better. This has been argued further by Biputh and McKenna (2010), namely that HoDs in 
South Africa are appointed and left to manage the curriculum and their departments with 
minimal or no mentorship, resulting in poor implementation of curriculum practice.  
 
In South Africa, the management of teaching and learning is affected by a weak grasp of 
curriculum policy, as a result of the nature of training received by the curriculum managers. 
For instance, they were taken to a two-day workshop, which left them with inadequate 
knowledge to cope with the new demand of teaching assessing learners, as well as managing 
the curriculum. The training does not cover all the aspects of secondary school management 
that HoDs will have to face (Kariuki, Majavu, Mungira & Nkonge, 2012). The two-day 
workshop was not sufficient to prepare them for assuring quality in assessment, especially 
in the subject in which they are not a specialist. They argued that the workshops they attended 
was generally for all the teachers, and not specifically for them as curriculum managers. 
Sullivan (2013) is of the view that workshops are not the best way for developing capacity. 
Maile (2013) pointed out that in-depth training is needed for HoDs that extends beyond a 
mere two-day workshop. Kariuki et al. (2012) also suggests that government should develop 
a curriculum for in-service training of education staff such as HoDs, in order to enhance 
career progression in their profession as managers. Bush et al. (2010) believe that HoDs as 
managers need to provide good models in terms of lesson preparation, subject knowledge, 
and pedagogic approaches to assessment. It is impossible for them to do this if they are not 
capacitated towards that end. They will merely moderate the quality of work without any 
developmental input (Seobi & Wood 2016).  
 
The Department of Basic Education overlooked the aspect of training of HoD for moderation 
when introducing new assessment practices and quality assurance measures (Maile, 2013). 
This indicates that information was merely given to HoDs to absorb, that makes it difficult 
to implement. There is no specific course for qualification as HoD. As a result, Sulliman 
(2013) believe their roles are not clearly defined and understood, and their leadership 
programmes are fragmented. They understand that moderation is one of their important roles 
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as HoDs but it will be proper for them to conduct such a role with adequate training in order 
improve their role as curriculum managers. 
 
Workload is another factor that inhibits effective moderation. In most public schools, 
especially in rural areas, research reveals that HoD’s perceive work overload to be one of 
the factors that impacts negatively on the quality of school-based moderation (Kyriacou, 
Stephens & Hultgren, 2003; Dick & Wagner, 2001). As members of the SMT, they are 
sometimes bombarded with school responsibilities that may include everything from 
teaching, management, and administration. Therefore, failure to balance their various roles 
is one significant challenge that many HoDs experience. This has been identified by Schmidt 
(2000), who refers to this phenomenon as role conflict. Milondzo and Seema (2015) opined 
that the HoDs have multiple roles, as they must work on tasks that focus on the whole school, 
the department, and individual teaching. As a result, the HoD remains loaded with diverse 
activities. In a study conducted by Maile (2013), the findings revealed that HoDs complain 
that since the introduction of the new curriculum there are many forms to fill in, and HoDs 
spend much time doing administrative work, adding more time to their workload. They are 
expected to perform a dual role as teachers, supervisors, and administrators, and as a result 
they face dilemma in carrying out all the duties assigned to them, such as moderation 
(Mbaka, 2011. For the HoD, this occurs where he/she is required to take the role of a teacher 
and that of a manager. In this regard, HoDs focus more on their role as teachers rather as 
managers since they teach in overcrowded classrooms, monitor every teacher in their 
department, manage teaching and learning, and are left with little time for managing the 
curriculum (Aubrey, Hopkins & James, 2002; Mbaka, 2011 Majid, 2011; Maile, 2013; 
Motsamai, 2017).  
 
According to the PAM document, teachers have a ratio of 1:37, but considering the 
enrolment in their profile and the number of teachers they supervise in their department, it 
becomes clear that they are overloaded. As a result, they make moderation the last task of 
their list. This result in non-compliance with assessment and moderation requirements. In 
particular, Aubrey et al. (2002) noted how lack of time affects HoDs ability to monitor and 
quality assure teachers’ work. The lack of time stems from the increase in administrative 
chores and the need for more non-curriculum activities to be done by HoDs.  
36 
 
Maile (2013) is also of the view that as they teach huge classes, other methods that require 
individual attention are difficult to implement as teachers require more time to mark. This 
has resulted in school-based assessment tasks being mostly dominated by tests and 
examinations, thereby emphasising alternative forms of assessment. This compromises the 
quality of the tests and other tasks used in the assessment programme. As a result, the 
moderators merely stamp and sign.  
 
One of the major challenges faced by HoDs in conducting moderation of school-based 
assessment is the lack of curriculum management skills (Maile, 2013). This suggests that 
HoDs are not clear on what to manage because they have no clear guidelines for managing 
the curriculum. This could be because of the nature of training when they are prepared for 
their profession. Further to this, another challenge experienced by HoDs is the lack of 
expertise in certain specific subjects. Fleisch (2012) argues that the pre-condition for 
promotion to HoDs must be expertise in policies and practice. HoDs are specialists in one 
subject, and as a result, subject knowledge and pedagogy is a major concern (Chili, 2013). 
Thus, the HoDs do not have adequate knowledge regarding how to cope with the demands 
of teaching, assessing, as well as managing the curriculum (Maile, 2013; Kariuki, et al., 
2012).  
 
According to the CAPS, all school-based assessment tasks are subject to pre-and post-
moderation at school level. The HoD as curriculum managers are responsible for conducting 
moderation of all school-based assessment tasks so as to ensure that the assessments are in 
line with specific CAPS requirements for each subject, such as content coverage and 
cognitive levels. Sullivan (2013) is also of the view that HoDs must be master specialists 
with deep subject knowledge, and an infectious enthusiasm and love for the subject. She also 
felt that HoDs need to be experts if they are not experts in the practice they cannot do the co- 
work they need to do, which is to monitor and support teachers. Therefore, effective 
moderation dependent on the HoD’s subject knowledge. 
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2.8  Theoretical framework 
To describe and understand the complexities of education the Context Input Process and 
Outcome (CIPO) model will be used. The CIPO model is a theoretical model developed by 
Scheerens (1990). Scheerens (1990) introduces the context, input, process, and output model 
as a basis for defining quality in education. The model can be called an integrated model, as 
it makes provision for the nested structure found within the education system. According to 
Brown (2010), the advantage of this model is that it can be modified and/or improved at any 
stage to ensure effective and high-quality education that enhances the quality assurance, 
which can ensure that progress takes place. The model suggests that when standards are 
defined, then support, training and guidance for the implementers of moderation process are 
necessary in order for the system to yield credible final results (Ramothlale, 2008). The 
interrelatedness of the context, input, and process work together to find the combination that 
best provides the best results (output). 
 
The context assesses the environment, where evaluation takes place, which in the case of 
this study, is the school. The context includes school structure, curriculum, pedagogical 
traditions and orientations, teacher’s education, budgeting and regulation, and socio-
economic and cultural context (Klieme, 2013). It deals with whether a curriculum includes 
focus, goals and curriculum objectives meaning the school parameters. Context includes, 
among other things, the school structure, which includes the background of students and 
grades. It evaluates how important is the curriculum currently is. The context also includes 
what goals this curriculum includes, what instructional goals should be in this curriculum, 
and what should be the instructional content be in this curriculum (Tseng, et al., 2010).  
 
The input involves an examination of the intended content of teaching, namely, the skills or 
strategies the learners learn, and it relates to deciding the resources and strategies used to 
achieve curriculum goals and objectives (Tseng, et.al, 2010). Input should include four basic 
elements, namely: work plan, equipment, budget, and human resources. Work plan includes 
the table or list of the curriculum plan. The input also includes resources that are required to 
conduct moderation of school-based assessment. The availability of relevant and trained 
teachers with specialised backgrounds needed in conducting moderation of school-based 
assessment. It also includes the teaching materials, which is most helpful to the learners.  
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Process defines the implementation of teaching. It ensures that the suggested changes are 
carried out as intended, and identifies problems in the implementation of the curriculum. It 
helps in fine-tuning the programme, and also to provide data, which can be used to later to 
interpret the impact of the change (Lou, et al., 2010). It helps to answer questions such as:  
how well are learners performing; what is the quality of instructional and support personnel; 
what do teachers think learners’ about academic performance of students in the classroom; 
what administrative support is given to teachers by authorities; are there any berries during 
teaching; are there any deficiencies in the process of teaching; how satisfied are teachers 
with themselves in the process of teaching. 
 
The output is the assessment of teaching out comes. The purpose of output is to carry out in 
instructional product, evaluation, whether the instructor tries to determine whether the 
instructional ideas actually made a difference in the teaching process. The output could 
determine whether the curriculum ought to be modified, fine-tuned or terminated and it also 
evaluate the output of curriculum (Lou, et al., 2010). Output indicators are central in 
productivity and effectiveness interpretations of educational quality, but also play an 
indispensable role is assessing the quality efficiency and responsiveness of schooling 
(Klieme, 2013). This enables teachers to evaluate the overall academic achievements of 
students. 
 
The CIPO model proposes a causal link between the four components, which are regarded 
as a system, and are not able to be studied in isolation (Poliah, 2009). Generally, this model 
posits that moderation functions as systems within which different processes take place to 
transform input characteristics into desired outputs (Scheerens, 2000). These dynamic 
processes take place under certain broader contextual conditions that offer varying 
opportunities and resources. It is assumed that an optimisation of outputs can only be 
achieved through the interplay of context, input, and process variables (Scheerens, 1990; 
2000).  
 
This study assumes that we come to understand the effectiveness of the role of HoDs in 
moderation by unpacking the context, inputs, processes, and outputs of the moderation 
system. In this study, the CIPO model will be used to guide thinking and planning of a 
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moderation process in schools. The South African school-based assessment system needs to 
be managed and respectively evaluated in terms of context, input, output, and process. These 
integrated indictors as used in this study are shown in the Figure in 2.1 below: 
 
 
Fig 2.1: CIPO Model adapted from Scheerens (1990; 2004) 
 
The reason for using the CIPO model is that it places the moderation process into a broad 
structure. Specifically, the CIPO model can help identify HoDs role perspectives on their 
role in conducting moderation of school-based assessment. The context component can 
identify the context in which moderation of school-based assessment takes place. It was also 
important to link the CIPO model to a South African context in order to understand the 
process of moderation by HoDs at school level. The input component can then help identify 
the tools required by HoDs to enact their role of conducting moderation of school-based 
assessment. The process component could determine the actual moderation process of 
school-based assessment by the HoD, identifying barriers to the process. Finally, the product 
component measures, interprets, and judges moderation outcomes, and interprets their merit, 
worth, and significance.  
 
The establishment of clearly defined standards constitutes a point of departure for the CIPO 
model (Ramalepe, 2015). The CIPO model became relevant in this study as this model 
PROCESS
INPUT
CONTEXT
OUTPUT
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includes different interpretations of quality and offers broad set of indicators (Scheerens, 
Luyt & Van Raven, 2011). These indicators include virtually all the major criteria for quality 
education suggested by the CIPO model, which seems to indicate different anchoring points 
on the HoDs enact their role in moderation. These standards must be communicated, 
accepted and understood by all participants in the assessment process. The model suggests 
that when standards are defined, support, training and guidance to the implementers of 
assessment are necessary in order for the system to yield a credible result. For each of the 
input, process, and outputs, a clear distinction of the standard will be provided, so that HoDs 
involved in the implementation of school-based assessment will fully understand what is 
required for the implementation of moderation process.  
 
2.9 Summary 
The literature review here describes the school-based assessment practices in the NCS.  
Specifically, the chapter focused on reviewing literature related to the broader debates on 
school-based assessment. A review was carried out on literature on conceptualising school-
based assessment and the different roles fulfilled by school-based assessment. Further to 
that, literature on moderation processes in Tourism and the role of HoDs was reviewed. The 
policies guiding the moderation process in South Africa were identified and discussed. The 
review of literature indicates that moderation is one of their core roles of the HoD. The 
literature reviewed seem to suggest that the quality of moderation of school-based 
assessment is dependent on how the HoD conduct moderation of school-based assessment 
at school level. The literature reviewed suggests a number of challenges that hinder the 
implementation of school-based assessment, and the moderation processes in schools. These 
range from administrative to professional development matters. Time management, 
workload, HoD training, and subject specialisation seem to be major challenges that hinder 
the HoDs in effectively enacting their role in conducting moderation of school-based 
assessment in Tourism. These challenges are a cause for concern in managing the curriculum 
as HoD, which ultimately inhibit effective moderation in schools. The literature reviewed in 
this study served as the lens for examining the perspectives of the HoDs in conducting 
moderation of school-based assessment in Tourism. 
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CHAPTER 3 
RESEARCH   DESIGN AND METHODOLOGY 
 
3.1  Introduction 
Since moderation of school-based assessment was the focus for the study, the way in which 
the school conducted the moderation received focus. Specifically, the purpose of this study 
was to explore the perspectives of the HoDs in conducting moderation of school-based 
assessment with specific reference to Tourism. The previous chapter provide review of 
related literature, which informed the perspectives on conducting moderation of school-
based assessment. The purpose of this chapter is to explain and describe the research 
methodology design employed in this study. Research methodology refers to the description 
of explanation and justification of methods, analysis and interpretation of principles and 
procedures that are to be used in the way the study is executed (Creswell, 2009). The chapter 
provides a detailed discussion of the paradigm and approach adopted in the study. It further 
discusses the sampling and participants’ profile, data generation methods, process and 
analysis. The chapter concludes with ethical considerations as observed in this study. 
 
3.2  Interpretive Paradigm 
In exploring the perceptions and role enactment of the HoDs in moderating school-based 
assessment in Tourism, the study was located within the interpretive paradigm. According 
to Bertram and Christiansen (2014), the interpretive paradigm aims to describe and 
understand how people make sense of their world, and how they make meanings of their 
particular actions. This implies that the basis of the interpretive paradigm lies in 
understanding the meaning or reason behind a particular behaviour. In the same sense, the 
purpose of using the interpretive paradigm in this study was to develop a greater 
understanding of how HoDs make sense of moderation processes in the context in which 
they live and work. Nieuwenhuis (2016) finds the interpretive paradigm to be a manner of 
social science involving an empathetic, detailed study of people’s everyday experiences in 
specific and natural settings. This is done to elicit understandings and interpretations of the 
participant’s perceptions, as well as their lived experiences. The use of the interpretive 
paradigm in this study was to understand and make sense of HoDs lived experiences by 
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examining their perceptions and role enactment in conducting a moderation of school-based 
assessment in Tourism in their own schools. This was done by interacting with the HoDs in 
their natural setting, in line with Dina (2012), who declares that interpretivist researchers 
favour interaction, and to have a dialogue with the studied participants. Studies utilising the 
interpretive paradigm are typically subjective, small-scale, non-statistical, aim to understand 
actions rather than causes, and uses methods that will allow the participants to create, modify, 
and interpret their actions (Cohen, Manion & Morrison, 2011). In this study, participants 
were engaged in one-on-one semi-structured interviews, observations and document 
analysis, which are all characteristics of qualitative approaches.  
 
3.3  Qualitative Research Approach 
This research was entirely qualitative in nature, falling within the interpretivist paradigm. 
The study used a qualitative research approach, which is a form of social inquiry that focuses 
on the way in which participants interpret and make sense of their world (Creswell, 2014), 
where the case study consisted of HoDs sharing their perceptions and interpreting their 
enactment of their role in conducting moderation of school-based assessment in Tourism. 
The qualitative approach explores attitudes, behaviour and experiences through in-depth 
enquiry of participants, and produces rich, descriptive analyses that emphasise a deep, 
interpretive understanding of the social phenomenon in question (Creswell, 2014). This 
requires the researcher to use qualitative data generation and analysis methods that enable 
him/her to gain in-depth understanding and interpretation of the values, needs and concerns 
of the people under study (see Neuman, 2011). I therefore used qualitative interviews and 
document analysis as methods of data generation in order to gain in-depth data (these are 
discussed more fully in subsequent sections). Using these qualitative methods enables me to 
illuminate how the respective HoD understood and enact their role in conducting moderation 
of school-based assessment.  
 
3 .4  Case Study Design 
Informed by the interpretive paradigm and a qualitative research approach by means of 
which to address the research questions, I utilised a case study design. Research designs are 
types of inquiry within qualitative, quantitative and mixed methods approaches that provide 
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specific direction for procedure in a research design (Creswel, 2013). According to Neuman 
(2011), a case study design involves an in-depth study of a particular phenomenon. The 
choice of a case study design for this study was primarily determined by the relationship 
between the purpose of the present research, and features of the case study design. First, my 
research intent was placed on developing a deeper understanding of a small group of 
teachers, which matched the feature of case study methods capturing complexities and 
subtleties of human thoughts and behaviours, rather than measuring a large number of people 
for predicting the tendencies as the questionnaire survey does (Yin, 2011). Secondly, case 
studies are bounded by time and activity and researcher collect information using variety of 
data generation procedures over a sustained period of time (Yin, 2011). In doing this 
interviews and data analysis methods were used because they aligned to the period of time 
for the study. Thirdly, the case study design provides unique example of real situations, 
enabling readers to understand ideas more clearly than simply by presenting those with 
abstract theories or principles (Cohen, et al., 2011).  
 
In this study, I therefore used the case study design to develop a sharpened understanding of 
the unique phenomenon of school-based assessment moderation by HoDs in schools. A case 
study is conducted in natural settings, aiming at yielding in-depth information about the 
phenomenon under study (Yin, 2011). While the phenomenon under study was the HoDs 
perceptions and enactment of their role in conducting moderation of school-based 
assessment in Tourism, I used the four HoDs in four schools as natural settings, which 
differed in terms of the organisational contexts in which the phenomenon (moderation of 
school-based assessment) occurred.  
 
Case studies have been criticised for their lack of generalisability to other contexts (Cohen, 
et al., 2011). In this study, I did not aim to generalise, but rather, I aimed to gain an in-depth 
understanding of the HoDs perceptions and enactment of their role in conducting school-
based assessment moderation in Tourism. This is done to garner the kinds of detail and focus 
of the study, where the aim is to develop as full an understanding as possible of the 
phenomenon in the particular context in which it occurred. The intention is to draw patterns 
and lessons from which other stakeholders in similar contexts might learn about the 
phenomenon (Yin, 2011). I thus used four HoDs as a unit of analysis in order to broaden the 
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data generation, and at once, deepen my understanding of the role played by HoDs in 
conducting moderation of school-based assessment of Tourism. 
 
3.5  Sample and Sampling Procedure 
A sample is a subset of a population that is used to represent the entire group or a whole 
(Creswell, 2014). According to Nieuwenhuis (2016), sampling is a process used to select a 
portion of the population for study. The sample for this case study was the HoDs in the 
Siyathuthuka Circuit, KwaZulu-Natal Province of South Africa. Most qualitative researchers 
prefer to select a purposive sample (Gorman & Clayton 2008). Similarly, in this study, 
purposive and convenience sampling were used to select the participants. The researcher 
makes specific choices about which people and group of objects to include in the sample 
(Bertram & Christiansen, 2014). Convenient sampling involves choosing the nearest 
individuals to serve as respondents and continuing the process until the required sample size 
has been obtained, or those who happened to be available and accessible at the time (Cohen 
et al., 2011). Convenient sampling was used to select the four schools, because it was easier 
for the researcher to reach schools in the same cluster.  
 
Purposive sampling was used to select the four HoDs that constituted the unit of analysis. 
Purposive sampling is used to access knowledgeable people within a short span of time 
(Cohen et al., 2011). This is the useful method in the interpretive research, certainly where 
the researcher is closely engaged within the field of study (Bertram & Christiansen, 2014). 
This study targeted one HoD from each school on the basis of their active involvement in 
the management of teaching and learning of Tourism in their schools. Furthermore, the HoDs 
were selected on the basis that they are the primary role players in the moderation of school-
based assessment at school level as indicated by the policy. The use of purposive sampling 
method enables me to select HoDs who manage Tourism, because they were involved in 
conducting moderation of school-based assessment in Tourism. Strydom and Delport (2005) 
claim that there are no rules for sample size in qualitative inquiry hence the sample for this 
study was four HoDs from four schools in Siyathuthuka Circuit. I view these four HoDs as 
information rich. I have selected these four HoDs because these are the only schools that 
offer Tourism as a school subject in the Siyathuthuka Circuit. In the following section I 
present a brief description and profile of the respective participants and their schools. 
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3.6 Description of the Research Sites and Participants 
The selection of the research sites was important in the research process as it provided the 
context in which the phenomenon could be studied (Bernard & Ryan, 2010). For this study, 
the research sites were schools from Siyathuthuka Circuit, Uthukela District in the KwaZulu-
Natal. The participants were four HODs from each school. The following section introduces 
the schools as research sites and the participants. 
 
3.6.1  Introducing the Schools 
As is the case in schools across the country, Tourism was and continues to be taught only in 
the FET phase (Grades 10-12) in these schools. The four secondary schools selected in this 
study are public schools which are state aided. The social context of the schools under study 
was important, as I felt this might directly or indirectly influence their perceptions and 
enactment of their role in moderating Tourism. This was based on my belief that moderation 
of school-based assessment is a role that is conducted by human beings within a particular 
context and environment (Miles, Huberman & Saldaña, 2013).  Thus, understanding certain 
aspects of the schools’ contexts and environment was necessary for this study in order to 
understand the role enactment of the HODs in conducting moderation of school-based 
assessment in Tourism. In this regard, profiles of the schools are captured in Table 3.1 below. 
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Table 3.1: Profile of the schools 
ITEM School 1 School 2 School 3 School 4 
Location Siyathuthuka Cuircuit, Wasbank 
Quintile 3 3 3 3 
School enrolment 972 908 442 961 
Number of teachers in 
the school 
31 33 16 28 
Subject streams Science, Commerce 
and Humanities 
Science, Commerce 
and Humanities 
Science, 
Commerce and 
Humanities 
Science, 
Commerce and 
Humanities 
School Pass rate-range 80- 95 50-90 60-80 95-99 
 
All four schools in the sample had comparable teaching facilities, teaching staff, teaching 
subjects, and school environment. All four schools offered three common streams, namely: 
Science, Commerce, and the Humanities. The following section describes the profile of each 
participant incorporating the context and environment of the schools in which they work. 
 
3.6.2   Profile of the Participants 
Data were collected from four HoDs responsible for managing Tourism in their respective 
schools. The profile of the participants was needed in order to provide a description of the 
contexts that these HoDs enact their role of conducting school-based assessment. The general 
information of the four HoDs is shown in Table 3.2 below. 
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Table 3.2: Profile of the participants 
ITEM HOD1 HOD2 HOD3 HOD4 
Age/Gender Female, 49 Male, 51 Female, 59 Female, 49 
Qualifications & 
Institutions 
BA Degree & HED 
(UNIZULU) 
BA Honours in 
Psychology 
(University of 
Johannesburg) PGCE 
(UNISA) 
BEd. Honours 
(UNIZULU) 
BA Education 
(University of the 
Free State) 
 
Current studies Not studying Not studying Not studying Honours in 
Environmental 
Science (UNISA) 
Current HOD (Humanities) HOD (Humanities) HOD (Sciences) HOD 
(Humanities) 
Subjects supervising History; Geography; 
Tourism; Social 
Sciences; Arts and 
Culture; Life 
Orientation 
History; Geography; 
Tourism; Social 
Sciences; Arts and 
Culture; Life 
Orientation 
Mathematics; Life 
Sciences; 
Mathematical 
Literacy; Physical 
Sciences; 
Tourism; 
Geography, 
Natural Sciences; 
Social Sciences; 
Technology 
History; 
Geography; 
Tourism; Social 
Sciences; Arts and 
Culture; Life 
Orientation 
Teaching experience 14 years 14 years 34 years 14 years 
Specialisation History History Physical Science History 
Dept/HOD experience six years seven years 20 years nine years 
Number of teachers in 
your dept. 
11 14 8 7 
Tourism knowledge NONE NONE NONE NONE 
Quintile 3 3 3 3 
School enrolment 972 908 442 961 
Number of teachers in 
the school 
31 33 16 28 
School Pass rate - 
range 
80- 95 50-90 60-80 95-99 
48 
 
The participants in the study presented similar features with regards to curriculum 
management qualifications. Three of the HoDs in the study have taught for fourteen years, 
and are between the ages 49-51; while one HoD has taught for thirty-four years and is 59 
years of age. Three are appointed as HoDs for Humanities, where Tourism is housed, and 
one is appointed as a Deputy Principal, who is also an acting HoD for the same department. 
The three HoDs are History specialists, while one is a Physical Sciences specialist. All HoD 
held bachelor’s degrees in their specialisations and at time of data generation, three of the 
HoDs were not studying, while one was studying towards an Honour’s degree. The three 
HoDs have been in the position for less than ten years while one HoD has been in the position 
for twenty years. The number of teachers in their departments varied from four to fourteen. 
These profiles were important as they have a potential to influence HoDs perceptions and 
their enactment of their roles as school-based assessment moderators. 
 
3.7  Data Generation Methods 
This study was located within the interpretive paradigm, which called for contextualising the 
experiences related to the phenomenon under study. Informed by Denzin and Lincoln (2011), 
data for this study were generated using a variety of data generation methods. The qualitative 
approach enabled me to examine HODs perspectives in conducting moderation of school-
based assessment in Tourism. The study used individual qualitative interviews and document 
analysis. These are described below. 
 
3.7.1   Semi-structured interviews 
Following the interpretive paradigm, interviews were the main method of data generation. 
Interviews are used in the interpretive paradigm with the aim of exploring and describing 
people’s perceptions and understanding that might be unique to them and can be used to gain 
in-depth data from small number of people (Bertram & Christiansen, 2014). These semi-
structured individual interviews were conducted with each Head of Department responsible 
for managing Tourism from each school. By conducting semi-structured interviews, I wanted 
to understand the world from the participant’s point of view, and unfolded the perceptions 
of the HoD in conducting moderation of school-based assessment in Tourism and how they 
enact their role. With the semi-structured interviews, the researcher had a set of 
predetermined questions on an interview schedule, while still having the freedom to digress 
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and probe for more information (Mackey & Gass 2011). Semi-structured interviews were 
used to answer all three research questions.  
 
Although I had developed a set of guiding questions the format was open-ended, which 
allowed the HODs to elaborate on issues raised. As Bertram and Christiansen (2014) state, 
in a semi-structured interview, the researcher may simply introduce the topic, then let the 
participants respond in the way he/she would like. Hence, the interview schedule merely 
assisted me in directing the interview. Each participant was asked a similar set of questions 
with the prompts in-between the responses. During the interviews, I used a probing approach 
that engaged the person being interviewed. Thus, additional questions were added 
spontaneously during the interview by means of which to probe the HoD’s perspectives on 
particular issues on their role in conducting school-based assessment in Tourism. Although 
each interview was scheduled for one hour, the actual time taken differed per participant, as 
they were accorded the flexibility of reasonably more time to round up their interview 
responses.  
 
Interviews were audio recorded, and transcribed. Recording interviews is convenient and 
inexpensive, while it does not preclude the necessity of writing notes during the interview. 
The advantage of audio recording was to replay as often as necessary for complete and 
objective analysis at a later stage (Denzin & Lincoln, 2011). The audio recorded interviews 
were transcribed. The transcripts were then analysed to address aspects such as attitude, 
critical reflection and other information from open-ended questions not captured by the core 
questions. Recording interviews for this study helped the researcher to replay as often as 
necessary for complete and objective analysis at a later stage. Recordings and field notes will 
be reviewed immediately following the interview while information is still fresh in the mind 
of the interviewer.  
 
3.7.2   Document Analysis 
Documents are written scripts and cultural artefacts, evidence that indicates the gender, 
culture, social, and political composition of a group (Onwuegbuzie, Leech, & Collins, 2010). 
The interpretation of these written texts and artefacts provided the researcher with 
meaningful data relating to the nature of the cultural group or individual. Creswell (2012) is 
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of the view that both public and private documents may be used to enable researchers to 
understand central phenomena in qualitative research. Documents are important, because 
they provide valuable cross-validation of other methods used to support or disconfirm 
information. To further strengthen the triangulation in this study, documents were analysed 
(Cohen et al., 2011). Document analysis is a form of qualitative research in which documents 
are interpreted by the researcher to give voice and meaning to a topic under assessment 
(Creswell, 2013). For the purpose of this study, a variety of documents was analysed to get 
a better understanding of HoD’s enactment of their role of moderating Tourism. Document 
analysis was used in this study to answer the second research question regarding how HoDs 
enact their role in conducting school-based assessment in Tourism. 
 
The documents that were analysed included tourism teacher’s file, with tasks that have been 
conducted (kept by the HoD), a sample of learner evidence that was moderated by the HoD, 
and the moderation reports. From these documents, I analysed the moderation reports 
generated by HoDs so as to evaluate their role enactment. I also examined learners’ work to 
see evidence of HoD moderation of school-based assessment tasks. By examining these 
documents, I was able to corroborate data obtained from the individual interviews and those 
in document analysis. This is in line with the process of triangulation, which involves the 
use of multiple methods in order to extend the range of data, and is routinely a feature of 
qualitative research (Merriam, 2009). At the same time, I was able to examine the role 
enactment of the HoDs in conducting school-based assessment moderation in Tourism.  
 
3.7.3    Data Analysis 
Thematic analysis was used to analyse data collected through interviews, because it helps 
the researcher to manage, shape, and make sense of unstructured information. Thematic 
analysis is the process of identifying patterns or themes within qualitative data. The two main 
sources of data were interview transcripts and document analysis, with interview transcripts 
being the primary source of data for the investigation. In this study, I used Braun & Clarke’s 
(2006) six-step framework of thematic analysis. According to Braun and Clarke (2006, p. 
77), the goal of a thematic analysis is to identify themes i.e., patterns in the data that are 
important or interesting, and use these themes to address the research questions. The first 
step is to become familiar with the data, where I started by reading and re-reading the 
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transcripts and field notes.  The transcripts were then listened to several times, and re-read 
many times, to generate observational notes and memos for follow-up with participants. 
These notes and memos formed a valuable addition to the interview data set. Notes and 
memos were also made on all documents analysed, and data generated by triangulation 
across data sources, across sites and across employment level also formed part of the data 
set. The second step is generating initial codes. In this step, I started to organise my data in 
a meaningful and systematic way. Coding is about reducing lots of data into small chunks of 
meaning (Braun & Clarke, 2006). I was concerned with addressing specific research 
questions and analysed the data, where I coded each segment of data as relevant to or 
captured something interesting about our research question. In Step Three, I began to search 
for themes. In this case, I examined the codes and some of them clearly fitted together into 
a theme. In Step Four, I reviewed the themes. During this step, I reviewed, modified and 
developed the preliminary themes that were identified in the previous step. In Step Five, I 
defined the themes. This was the final refinement of the themes, where the aim was to make 
sense of each theme identified. In the last step, Step Six, I began the write up of the narratives 
presenting them in themes. 
 
Data generation, analysis, and reporting were not conducted in isolation, but as an “iterative 
process” (Neuman, 2011, p. 337). This means that data analysis and data generation were 
conducted concurrently so that the researcher could obtain a gradual understanding of the 
research question. Data were interpreted, and the findings presented and discussed in Chapter 
Four. 
 
3.8  Trustworthiness  
To ensure trustworthiness multiple data generation methods were used to illuminate different 
perspectives of what the study intends to explore (Creswell, 2014). The use of multiple data 
sources (semi-structured interviews and documentary analysis) allowed me to corroborate 
the findings from one method of data generation to the findings of another, and in this way, 
provides greater clarity on the research findings. Using more than one method in the study 
allowed for triangulation of data and increased credibility. Creswell (2012) describes 
triangulation as a process by which evidence from various individuals, types of data, and 
methods of data generation are verified and organised into themes for the purposes of 
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accuracy and credibility. The co-checking of data interpretations with participants has been 
done, as this method is concerned with double hermeneutics so that the researcher would try 
to interpret the participant’s interpretation of a phenomenon (Cohen et al., 2011). Transcripts 
were taken back to the participants for them to check to ensure accuracy of the issues that 
arose. I constantly verified my interpretations with participants to ensure the trustworthiness 
of data. Interviews were audio recorded in order to contribute to the dependability of the 
research. Electronically recorded data helped the researcher to make use of all interpretive 
cues in order to draw inferences and evaluate the dependability of the inferences that had 
been drawn (Mackey & Gass, 2007). This allowed for direct quotations, which were used 
from the data collected, to express the participants’ understanding of the phenomenon being 
studied.  
 
3.9  Ethical Considerations 
Research ethics, as expressed by Mouton (2011), indicate that issues related to ethics stem 
from peoples’ communication with each other, other beings such as animals, as well as the 
environment, particularly when there is possible or tangible conflict of interests. The general 
aims of research ethics are described by Gibson and Brown (2009) as protecting the research 
participants and other interested parties in the research. In this research, ethical 
considerations were considered. Ethical approval for the study was sought from and granted 
by the Humanities and Social Sciences Research Ethical Committee (Protocol Reference 
Number: HSS) of the University of KwaZulu-Natal (see Appendix A). Further ethical 
considerations that were observed ranging from gaining access, obtaining informed concern 
to anonymity and confidentiality are discussed in detail in the rest of this section. 
 
3.9.1   Gaining Access 
For this study, I had to locate a setting in which the study would take place. This usually 
requires careful planning as the researcher frequently operates through gatekeepers who can 
help to gain access to a site and participants (Gibson & Brown, 2009). After identifying the 
schools (research sites), I began the process of negotiating access to the school. I kept in 
mind that gaining access to the participants would have a major influence on the relationship 
that I would enjoy during the entire research process with the school and the participants and 
that it would also influence the way they would respond (Creswell, 2012). In order to conduct 
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research amongst the HoDs of Uthukela District, it was necessary to request permission from 
the Head of Department (see Appendix B). After receiving the permission from the 
Department of Basic Education, I personally visited the schools to negotiate with principals. 
I presented a written letter to the principal describing the purpose and procedure for this 
study, including the consent section for the principal (see Appendix C). I then arranged to 
meet with the participants and explained the research purpose and process. I gave them an 
information letter with the section for them to consent (see Appendix D). I was fortunate 
because I was known to most of the participants and principals as a colleague working in 
one of the schools in the Siyathuthuka Circuit, which led them to accept my request. 
 
3.9.2   Obtaining Informed Consent  
Research participants have the right to be informed about the circumstances and processes 
in which they are involved. Informed consent is a mechanism for ensuring that people 
understand what it means to participate in a particular research study so that they can decide 
in a conscious deliberate way whether or not they want to participate (Tracy, 2013). It 
acknowledges that participants’ rights will be protected during data generation. Creswell 
(2009) further explains that the key purpose of informed consent is to ensure that they 
understand the risk and benefits for participants. All the participants who agreed to be part 
of the study signed a letter of informed consent (see Appendix D) that described the nature 
of the research project as well as the nature of the study. The participants were consulted and 
advised about the research study, and the purpose of the research was also verbally explained 
to them (in addition to the information sheet), in order to make them understand the research 
context. This helped them to make an informed decision before agreeing to participate. I only 
proceeded with the data generation process after obtaining consent from each participant. 
The participants were also informed that although they agreed to participate, they had the 
right to withdraw at any point during the study. A clear description of what the participants 
would actually be doing was given to them.  
 
3.9.3   Anonymity and Confidentiality 
Confidentiality and anonymity mean that researchers must take steps to ensure that research 
data and its sources remain confidential, unless participants have consented to their 
disclosure (Creswell, 2009). This means that the researcher protects the anonymity of the 
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individual roles and incidents in the project. Offering anonymity would result in participants 
being more honest, and feeling that they can say what they believe without being concerned 
whether their answers will in some way be used against them (Tracy, 2013). This will 
encourage trust and openness, and enable the research participants to express themselves 
freely in an enabling environment. To ensure anonymity and confidentiality in this study, 
pseudonyms were used for participants and their schools. Only the researcher and supervisor 
have access to the raw data. Once data is analysed, it will be kept for a reasonable period of 
time (at least five years) and discarded so that it does not, for example, fall into the hands of 
the other researcher who might misappropriate it. All audio records used during the study 
are kept in a safe place at UKZN, where only the supervisor and the researcher have access 
to the, and will be destroyed after an acceptable period. 
 
3.10  Summary 
This chapter has provided an account of the qualitative approach and the case study research 
design, as well as the methods adopted for conducting this study. The chapter has paid 
attention to the approach and research design employed in the study, the techniques and 
methods used to generate data, and ensures the trustworthiness of the data. The chapter 
further provides a description of the research sites and the profile of the participants in order 
to shed light on their perspectives of their role in conducting school-based assessment. Then 
the chapter explains the need for confidentiality and anonymity with respect both to the 
interviewees and the research sites. In the following chapter, the data collected and analysed 
were reported with reference to the research questions for the study that were expressed in 
Chapter One. 
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CHAPTER 4 
PRESENTATION AND DISCUSSION OF FINDINGS 
 
4.1 Introduction 
The main objective of the study was to explore the perspectives of the Head of Departments 
(HOD) in conducting school-based assessment moderation with specific reference to 
Tourism. Using moderation of school-based assessment in Tourism as a case study, the study 
addresses the main question: What are the perspectives of HODs in conducting moderation 
of school-based assessment in Tourism? In pursuit of the main question, the study revolved 
around three sub-questions: 
 What are HoDs understanding of their role in conducting moderation of school-based 
assessment in Tourism?  
 How do HoDs enact their role in conducting moderation of school-based assessment 
in Tourism? 
 What are challenges faced by HoDs in conducting moderation of school-based 
assessment in Tourism? 
 
As discussed in the previous chapter, the study adopted a qualitative research design and a 
multi-site case study, involving four HODs managing Tourism in each of the four schools. 
Data reported in this chapter were generated through semi-structured interviews with each 
HOD, as the main method and document analysis to corroborate the findings from the 
interviews. Data from audio-taped interviews and field notes were analysed using a narrative 
format and presented in three main themes that were related to the research questions as 
stated above. These themes included HoDs, who value their role of conducting moderation 
of school-based assessment; conducting moderation of school-based assessment; and factors 
impacting upon HOD’s role of conducting moderation of school-based assessment. 
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4.2  HoDs value their role of conducting moderation of school-based 
 assessment  
The findings in this theme focuses on the perceived role of HoDs in conducting moderation 
of school-based assessment, particularly in Tourism. The findings in this study reveal that 
the HoDs value their role of conducting moderation of school-based assessment. In South 
Africa the PAM document is used (2016), which is regarded as a policy guiding HoDs to do 
their duties when they manage their department. According to the PAM, their role demanded 
them to be the teachers, supervisors, and leaders of the teaching and learning processes. They 
monitor and supervise curriculum delivery on a daily basis so as to assure quality of 
assessment practices. In a school, the HoD as the curriculum manager must be 
knowledgeable in his/her role of managing, planning and directing the curriculum, 
particularly assessment practices (Rajoo, 2012). This is necessary so that the HoD ensures 
quality assurance in assessment. The HoDs participating in this study were definite about the 
importance of their role in conducting moderation of school-based assessment. The 
participants linked their role to two aspects: moderation as a key role; and standardisation 
and verification of curriculum. 
 
 4.2.1  Moderation is one of the key roles of HoDs 
 Conducting moderation of school-based assessment was widely regarded as being integral 
to the role of HoDs as curriculum managers. All four participants have a common 
understanding regarding their role in conducting moderation of school-based assessment. 
They regarded conducting moderation of school-based assessment as one of their key roles. 
All the participants demonstrated considerable self-assurance in expressing their 
understanding of their role in moderating school-based assessment. The HoDs understanding 
of conducting moderation, school-based assessment as their key function was informed by 
various polices. For example, HoD1 explained: 
 
 “As an HOD, you have several roles specified in the PAM document and conducting 
 moderation of assessment is one of them”. (Interview: HoD1) 
HoD4 also shared similar understanding as she commented: 
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 “Conducting moderation is part of my job description as specified in the policy 
 therefore, moderation is one of the key activities that the HoD in a school should 
 undertake”. (Interview: HoD4) 
Responses clearly showed that HoDs implemented their plans in order to achieve a positive 
learning environment. The HoDs understanding conducting moderation of assessment as 
being their major role of managing curriculum and assessment practices. This agrees with 
the PAM, which states that the HoDs role is to control assessment in the school. In addition 
to their job description, the HoDs understood moderation as mandatory. HOD2 claimed, for 
example: 
 
 “If you are a HoD, you are a curriculum manager, and therefore, every activity of 
 curriculum including moderation of assessment is your responsibility. In the CAPS 
 there is great emphasis on the moderation of school-based assessment especially at 
 school level, and I must do that role”. (HoD2) 
 
Another comment by the HoD 3 on their role in conducting moderating was as follows:  
 “The CAPS states that moderation ought to be done at school first and in our case, as 
 an HoD, I have to conduct moderation of school-based assessment tasks in all subjects 
 that are in the department”. (Interview: HoD3) 
 
The understanding that moderation was a mandatory key function of the HoD was supported 
by HoD 4, who noted: 
 
 “All school-based assessment tasks must be moderated before they go to learners. As 
 an HoD it is my responsibility to verify the standard of such tasks for the subjects in 
 my department”. (Interview: HoD4) 
 
This understanding of the HoD role to verify assessment tasks in order to maintain the 
standard corroborates Grobler, Lock and Govender (2012), who emphasise that the HoD is 
also responsible for maintaining the standard of assessment practices in schools, ensuring 
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the HoDs comments about moderation as their key role. This information developed my 
understanding regarding their compliance to the policy on school-based assessment 
moderation. All participants claimed that moderation of school-based assessment was their 
mandatory role as departmental heads, and was highly important to them. The findings reveal 
that the participants clearly understand their role and responsibilities, which are to conduct 
moderation of school-based assessment for the successful implementation of school-based 
assessment. This is asserted by Bush et al. (2010), who have noted managing teaching and 
learning to be one of the important activities for school leaders, such as a HoD.  
 
The HoDs understood their role in conducting moderation of school-based assessment as 
ensuring the quality of teaching and learning through checking content coverage and 
adherence to teaching plan in the school-based assessment tasks. They further stated that the 
core purpose of conducting moderation of school-based assessment is to ensure adherence 
to the requirements of the Department of Basic Education in ensuring that teaching, learning 
and assessment are taking place as prescribe. In short, their conducting moderation of school-
based assessment by HoDs was widely regarded as a control measure of teaching and 
learning. The HoDs’ understandings of what exactly their role involved varied. HoD4 had to 
say: 
 
 “My main role as a HoD is to make sure that teaching and learning takes place 
 unhindered, monitor that teaching and assessment activities in the   school especially 
 to moderate tests, exam papers and check learners’ work. Moderating school-based 
 assessment ensures that there is adequate curriculum coverage by checking if tasks 
 are testing the required content and skills taught during a specific period or term as 
 indicated in the Annual Teaching Plan (ATP) set by the Department of Basic 
 Education and the CAPS document”. (Interview: HoD4) 
 
HoD4 seem to broaden her role to all aspects of quality assurance, and in particular, 
monitoring while paying less attention to moderation. She understands her role as to ensure 
that teachers have files with updated information for lesson plans, work schedule, and 
moderation reports. The participants seem to focus on ensuring adherence to the Annual 
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Teaching Plan (ATP) and timetable so as to ensure the completion of work in appropriate 
time. Similar sentiments were shared by HoD3, as she elaborated: 
 
 “I check if the teachers are doing all school-based assessment tasks as per Annual 
 Teaching Plan and programme of assessment. In my department all school-based  
 assessment tasks has to be submitted to me so that I can see if the teachers are 
 conducting such tasks as outlined in the teaching plan and that there are moderation 
 reports”. (Interview: HoD3) 
 
Following the introduction of the monitoring teaching and learning activities, the importance 
of adhering to the Annual Teaching Plan became imperative. The importance of Annual 
Teaching Plan being managed effectively has greatly increased, and includes the 
implementation of school-based assessment. In this context, conducting moderation of 
school-based assessment was widely reported by the participating HoDs as having also 
become much more important in order to comply with the requirements of the Annual 
Teaching Plan. To some extent, the perspective on the value of conducting moderation of 
school-based assessment that was evident to all participants was based on concerns about the 
possible consequences of not adhering to the Annual Teaching Plans by teachers. Thus, 
HoDs view their role of conducting moderation of school-based assessment as ensuring 
adherence to teaching plan. 
 
4.2.2. Standardisation and verification of the curriculum 
 
From the two HoDs’ understanding, there appeared to be a relationship between attaching 
importance to moderation of school-based assessment, and teaching and learning. This 
finding is in line with earlier findings from the literature, which indicate that school-based 
moderation plays a major role in maintaining the quality of teaching and learning in schools 
(Poliah, 2009). This implies that if HODs understand their role in conducting moderation, 
the results of the school might improve, because quality teaching and learning would be 
assured through the process of moderation of school-based assessment by the HoDs at school 
level. For these HoDs, their understanding of their role in conducting the moderation of 
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school-based assessment was mainly for the purposes of achieving quality in teaching, and 
enhancing school reputation. Frequent comments included: checking adherence to the 
requirements of the CAPS and ATP through the teachers file… ensuring that teaching and 
learning takes place unhindered… is there adequate curriculum coverage by teachers, 
evidencing their role in conducting moderation of school-based assessment. HoD3 and 
HoD4 expressed that their role in conducting moderation of school-based assessment was 
generally conducted in compliance with the requirements of the policies. Therefore, for them 
their role in conducting moderation of school-based assessment was to ensure that teachers 
are adhering to the policy requirements. For example, HoD 3 commented: 
 
“… you know, if you are a HoD in a school, you are the one who have to make sure 
 that all the teachers are setting assessment tasks that are in line with the Department. 
 Then I moderate their files and ensure that they keep the records of all school-based 
 assessment so that when officials come to school they find all school-based 
 assessment”.  (Interview: HoD3) 
 
This role was alluded to by HoD4, who stated: 
 
  “My main role is to ensure that all school-based assessment tasks are in the files with 
 reports and stamped, because if teachers do not have such documents as outlined in 
 the CAPS, the Department of Education will be on your case and your school will be 
 regarded as not adhering to policy requirement”. (Interview: HoD4) 
 
It also appears that these HoDs, who mainly understand their role in moderation as that of 
ensuring curriculum coverage, seem to be concerned about the reputation of the school 
amongst officials. They see their role as ensuring that teachers avoid negligence of any aspect 
of the curriculum. HoDs who understood their role as mainly checking if there were adequate 
number of school-based assessment, as indicated in the policies, were especially focused on 
maintaining the school’s reputation to the Department of Education. Participants who 
understood their role to be the moderation of school-based assessment in terms of monitoring 
school-based assessment tasks, emphasise the importance of adhering to policy 
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requirements, rather that ensuring quality of the outcomes of the moderation process. The 
understanding might be unduly influenced by the fact that, in schools, there is an over-
emphasis on policy adherence. From these accounts, it is apparent that although the HoDs 
are of the view that moderation of school-based assessment is their key function, they seem 
to give it the least attention. Van Staden and Motsamai (2017) opined that the role played by 
different moderators at different levels of moderation is crucial, and note that such a role 
needed to be clarified for appropriate enactment. 
 
The other two HoDs understood their role in conducting school-based assessment as the 
checking, verification, and standardisation of school-based assessment tasks and marking of 
learner’s work in the school. They regarded their role in conducting moderation of school-
based assessment as that of checking the tasks and learners work to ensure the teachers were 
administering tasks that meet acceptable standards, as set by the Department of Basic 
Education. HoD1 stated, for example: 
 
 “My role is to check whether the paper is up to standard, for example are the marks 
 spread as required by assessment policy, mark allocation is correct, teachers have 
 consulted the annual teaching plan, there is a memorandum. My role is also to 
 standardise marking and marks. I check that all scripts are marked because sometimes 
 teachers only mark few scripts because sometimes teachers just give marks to learners 
 without marking scripts”. (HoD1) 
 
HoD1 understood her role in conducting moderation of school-based assessment to involve 
verifying tasks and standardising school-based assessment, by making sure that she controls, 
checks, and monitor school-based assessment tasks, along with learners’ work. Another 
referred to the role of standardisation and consistency of marking through moderation. HoD2 
commented as follows: 
 “My role is to look at the teachers’ work together with learners’ work before and after 
 leaners are assessed. That will enable me to know the mistakes that teachers make, 
 say, for instance, when we talk about addition of marks, you will find that a teacher 
 made mistakes. In the school you need to check thoroughly that tasks are properly 
 marked. I check again the mark lists, is the percentage allocated according to what it 
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 is to be allocated. Sometimes you find that marks are not counted correctly. The 
 teacher gave the learner 64 and when you count all the ticks the learner got 84. 
 Sometimes learners answer the questions the way they understand it, but the teacher 
 mark it wrong, because the answer is not in the memorandum”. (Interview: HoD2) 
 
Similarly, HoD2 understands his role in conducting moderation of school-based assessment 
to involve the standardisation of school-based assessment, so as to ensure that all the basic 
school-based assessment requirements for both learners and teachers are met. He also 
explained that his role includes verify marking and marks if they are correct. The 
understanding of the purpose of school-based moderation by the HoD concurs with the 
findings in the literature review, which indicates that school-based moderation is done to 
ensure validity, reliability, and fairness (Ramothlale, 2008; Sullivan, 2013). The above 
discussion suggests that HODs in this study understand their role as stated by the policy on 
moderation Department of Basic Education (2017), which is to ensure standardisation of 
assessment by checking that the task corresponds with the ATP, and is in accordance with 
CAPS. This is asserted by Klenowski & Wyatt-Smith (2010), who states that the moderation 
of assessment tasks can serve to focus teachers and learners’ attention on the expected 
features of quality in conducting moderation of school-based assessment in Tourism. 
 
Against this background, there was an elevated sense of the importance of the role of HoDs 
in conducting moderation of school-based assessment in Tourism. Their role was understood 
as involving moderation, which was typically referred to as being central to quality 
management of curriculum and assessment. The HOD’s role in conducting moderation of 
school-based assessment was generally understood as being an integrated process of teaching 
and learning. HoDs in this study seem to have a clear understanding of their role in 
conducting school-based assessment, which was widely regarded as being valuable in terms 
of its capacity to provide guidance to teachers as well as standardisation and verification of 
assessment tasks. However, it remains a question as to how HoDs enact their role in 
conducting moderation of school-based assessment. The next section addresses this question. 
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4.3 Conducting moderation of school-based assessment  
The interview schedule included several questions that sought to identify how the HoDs in 
the study enact their role in conducting moderation of school-based assessment in their 
respective schools. The findings suggested in this study are organised into two subthemes, 
namely: conducting moderation for policy compliance; HoDs approaches to conducting 
moderation of school-based assessment. 
 
4.3.1  Conducting moderation for Policy Compliance 
When asked about the process they had to follow when conducting moderation of school-
based assessment, all four HoDs demonstrated a common understanding of the process. They 
all seem to have knowledge of the expectations of assessment and moderation requirements 
for school-based assessment in Tourism and the protocol to be followed as outlined in the 
CAPS document. For example, HoD3 explained: 
 
  “The CAPS stipulate the protocol to be followed is: pre-moderation, where the 
 assessment instruments and marking tools are moderated prior to administering to 
 learners; and post moderation, where marked learner evidence is moderated against 
 the instrument and the tool”. (Interview: HoD3) 
 
Like HoD3, the other three HoDs in the study have been in their role for not less than five 
years, and seem to have knowledge of the expected role of the HoD with regards to 
conducting school-based assessment moderation. However, findings from this study suggest 
that although the HoDs are accustomed to their role in conducting moderation of school-
based assessment, they did not enact their role as per their understanding. When asked how 
they enact their role in conducting moderation of school-based assessment in Tourism, it 
appeared that the HoDs role enactment was contrary to their understanding of their role and 
the requirements of the protocol outlined in the policy. This finding is contrary to the 
literature suggesting that HoDs should conduct moderation of school-based assessment tasks 
to ensure that school-based assessment tasks are in line with specific requirements, such as 
content coverage, cognitive levels, question phrasing and mark allocation as stipulated in the 
CAPS (Department of Basic Education, 2011; Motsamai, 2017). From the responses of the 
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four HoDs in the study and document analysis, there seems to be lack of rigorous and 
credible moderation of school-based assessment tasks in South Africa. For example, HOD2 
explained: 
 
 “According to the policy each assessment that the teachers are supposed to give to 
 the learners should firstly be submitted to the HoD for pre-moderation, but that is not 
 happening with me. Even the tool designed for feedback be realistic, it is not used. The 
 teacher would give me a question paper today that is supposed to be written tomorrow 
 or would arrive minutes before the test for the signature. They do this because they 
 know they cannot take the test to class before I have signed. Then, I would also sign 
 because of time, sometimes I do moderation during break times because it’s mostly 
 about signature. For Tourism I do that because even if I can look at the tasks I would 
 not be able to pick much of the issues because I don’t know the content as such”.  
 (Interview: HoD2) 
 
The comment by HoD2 revealed that HoDs in the participating schools conduct moderation 
of school-based assessment for the sake of fulfilling the requirements of both the school and 
province regarding pre-moderation. However, this moderation of school-based assessment 
tasks is not done for the purposes of quality assurance. McFadzien (2015) has opined that 
effective moderation of school-based assessment is dependent on the enactment of the HoDs 
role in conducting moderation. Similar sentiments of poor enactment of the HoDs were also 
shared by HoD4 who had to say: 
  
 "To be honest, moderation of Tourism school-based assessment tasks is not 
 happening as expected, I tend to relax and get bored with the Tourism school-based 
 assessment tasks because I don’t understand them. Well, what happens is that usually 
 the Tourism teachers (as there is only one teacher for Tourism) would come and give 
 me a task on the day where it would be administered because she also says she has 
 more classes. In that sense, I would sign the test or examination question paper, but I 
 don’t moderate the other school-based assessment tasks”. (Interview: HoD4) 
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Notwithstanding the importance attached by most of the participating HoDs to their role in 
standardising and verification of school-based assessment tasks, accounts of actual 
standardisation practices reflected poor standardisation processes. An example here is the 
comment by HoD4, who did not conduct moderation of school-based assessment in Tourism 
due to a lack of interest in school-based assessment and thus relaxed the processes by only 
signing for the teacher. In the same vein, HOD3 also admitted to not enacting his role in 
moderating Tourism effectively as she explained: 
 
 “For Tourism, you cannot have a lead teacher, because there is only one teacher 
 teaching Tourism… so a HoD I don’t have an option but to conduct moderation of 
 school-based assessment including the PAT. Well the Tourism teacher submits all the 
 school-based assessment tasks including the PAT. Fortunately for Grade 12 all the 
 tasks are set externally, so the PAT is given by the Department and the project and 
 three tests are common tests set by the Province. I only have to moderate two tests, 
 which I usually sign them off, believing that the teacher has done the good work. The 
 same I do for all the tasks in grades 10 and 11, which are all set internally and 
 moderated internally. My focus is on signing and ensuring that the teacher has 
 completed all the required tasks”. (Interview: HoD3) 
 
Clearly, the HoDs participating in this study understood their role in conducting moderation 
as outlined in the policies, which were meant to uphold assessment of high quality. For 
instance, the policy state that subject teachers have to submit school-based assessment tasks 
to the HoD some days before these could be given to learners. Regrettably, when the policy 
was not followed, and submission dates were not honoured, the SMT members seemed to 
lack the courage to confront those teachers who did not submit their work. This practice of 
failing to submit was contrary to the CAPS guidelines, which clearly state that first the 
question paper ought to be submitted to the HoD or specialist teacher for moderation as a 
quality assuring measure some time before it is given to learners (Southworth, 2004; 
Department of Basic Education, 2011). 
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4.3.2  HoDs approach to conducting moderation of school-based assessment 
A similar approach to the role enactment of HoDs in conducting moderation of school-based 
assessment was evident across the four schools. Participants reported not being able to 
conduct moderation of school-based assessment frequently. For all participating HoDs, the 
approach was to sign the question paper during the pre-moderation and conduct post-
moderation by marked assessment tasks by taking a selection of learners’ evidence that had 
been given high, middle-level and low grade for standardisation. For example, HoD3 
indicated that pre-moderation for other methods of assessment other than the examinations 
were not moderated. Similar sentiments were shared by HoD1, who also expressed that she 
was not conducting moderation of school-based assessment in Tourism properly, as her focus 
was also on the tests and examinations. She elaborated: 
 
 “I use the moderation tool that was given to us by the Provincial Department. As an 
 HoD, when I moderate I check whether the paper is up to standard, check mark 
 allocation in the question paper, duration of the paper, phrasing of questions. With 
 the other school-based assessment tasks such as the project and the PAT, I only check 
 if they are there and allow the teacher to administer them. I then verify the quality of 
 the test or examination, especially for Grade 10 and 11, because there are no common 
 tests. If there are things that need some improvement I indicate that to the teacher 
 concerned”. (Interview, HoD1) 
 
According to HoD1 and HoD3, they do conduct moderation of school-based assessment in 
Tourism, however, their focus was on the tests and examinations at the most, with minimal 
or no focus in moderating other forms of assessment such as project and PAT in Tourism. 
This was an indication that despite the introduction of the school-based assessment, the 
traditional practices and methods of assessment were still dominant at school level. The 
CAPS and the Protocol on Assessment (Department of Basic Education, 2011; 2013) had 
attempted to introduce new school-based assessment methods in Tourism such as the project 
and the PAT but the reality in implementation was that HoDs have focused on moderating 
examinations and tests, and not complying in moderating other methods of assessment.  
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HoDs enactment of their role in conducting moderation of school-based assessment seem to 
be more focused on compliance with the policy. This is in line with the HoDs’ understanding 
of their role in conducting moderation of school-based assessment, discussed earlier in this 
study, where much emphasis was placed on policy compliance and ensuring the good 
reputation of the school. Confirming the emphasis on policy compliance and requirements 
of the Department at the school, HoD4 commented: 
 
 “I use a moderation form that is in the SMT Tool Kit given by the District and sign the 
 form to ensure that when the teacher goes for moderation the forms are completed or 
 in the case of Grades 10-11, the officials from the District would come and want to 
 see the moderation forms for school-based assessment. At least they are not tedious to 
 complete, you just tick and sign”. (Interview: HoD4) 
 
From the above, one can conclude that the use of moderation tools which concentrate on 
checklist compliance. Notwithstanding the importance attached by some HoDs in this study 
to standardisation and verification of the school-based assessment tasks, accounts of actual 
role enactment was not precise in assuring quality of the school-based assessment tasks. 
They all made mentioned of moderating learner evidence and mark sheets and verified the 
calculation and transfer of marks. An example here is the comment by HoD3 as she said: 
 
 “I don’t usually do pre-moderation for Tourism, but I do post-moderation, where I 
 check that all scripts are properly marked, that the ticks in the learners’ script 
 correspond with the total because sometimes teachers only mark few scripts, 
 sometimes teachers just give marks to learners without marking scripts”. (Interview: 
 HoD3) 
 
HoD4 also admitted to not conducting pre-moderation in which the school-based assessment tasks 
are moderated before they are written. The claims by the HoDs in this study were corroborated by 
some school documents included in the triangulation of this study. These read, for example:  
  The feedback in the learners’ scripts suggested that post-moderation was not 
 conducted by means of the marking. Only the mark and HoD signature were evident 
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 in the learners’ script. The mark was similar to that of the teacher for every script 
 sampled. (Learners’ scripts) 
 
The learner evidence also showed that internal moderation was not generally practiced in 
school of HoD2. The finding from document analysis corroborated the approach by where 
they only verify if marking was done, rather than conducting quality control. This was 
confirmed thus by HoD2: 
 
 “I check that marks in the learner script correspond with marks in the mark list. I 
 check that all learners have marks. Sometimes learners answer the questions the way 
 they understand it but the teacher mark it wrong because the answer is not in the 
 memorandum. Learners’ scripts need to be signed and stamped to indicate that 
 moderation has taken place”. (Interview: HoD2) 
 
From the accounts of these HoDs, it becomes evident that there was no actual moderation of 
the school-based assessment tasks conducted, but there was a check for compliance and 
accuracy of marks. This claim was corroborated by findings from the moderation report 
found in the teachers file: 
 
  Evidence from the HoD reports in three schools suggests that the HoDs only tick boxes 
 as a means of moderation. (Teachers’ Files) 
 
The moderation focused on the mark allocation and accuracy in marking, but there is no 
explanation about the structure of the paper, verification of the content, and cognitive levels. 
Although the HoDs understood their role as that of standardising the question paper, their 
moderation process did not deal with aspects of standardisation rather of monitoring if the 
teachers are complaint. In this regard, the literature posits that moderation of school-based 
assessment question papers and other tasks given to the learners suffered due to the lack of 
policy implementation (Southworth, 2004). To illustrate lack of policy implementation, 
HoD2 pointed out that she was not able to assure quality of the Tourism school-based 
assessment tasks due to her lack of content knowledge.  
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 “I don’t look at the tasks in details, because I am not familiar with the subject. I just 
 accept all the school-based assessment tasks and PAT for Grades 10 and 11 and allow
 the teacher to  administer them to learners. Sometimes I don’t always fill the 
 moderation forms as this takes time to complete and I have other things that requires 
 my attention”. (Interview: HoD2) 
 
According to HoD2, the emphasis was on compliance on number of assessment tasks set by 
teachers, rather than on the nature and quality of questions contained within an assessment. 
Although the other HoDs made mentioned of completing the moderation forms provided by 
the district on the SMT Manual, on her account in the interview, HoD 2 indicated that she 
was not completing the moderation forms. Evidence from the document analysis suggest that 
HODs appeared not using the moderation tools provided by the Provincial Department.  
Evidence from document analysis corroborated this finding. For example:  
 
 On perusal of the files for HoD2 and his Tourism teacher, there were no moderation 
 forms that were completed for grades 10 and 11. In the teachers’ file, only grade 12 
 moderation forms were completed. Even with the grade 12 moderation forms, there 
 was no evidence of feedback from the HoD, on the HoD’s remarks column it was the 
 comments were mainly ‘good’ ‘satisfactory’ etc., with no mention of the areas of 
 improvement. (Teacher’s File) 
 
In this regard, moderation serves little purpose in providing feedback for development to the 
teacher. Seobi and Wood (2016) have opined that moderation without any developmental 
input is a fruitless activity. In the case of these HoDs, the moderation process has become a 
fruitless activity that only ensures compliance.  
 
These findings show how the HoDs enact their role in moderating school-based assessment 
in Tourism is contrary to what is expected from the policy. According to Christie (2008), 
this discrepancy results in tension between the intention of the policy and the actual practice 
of policy at school level. 
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4.4  Factors impacting upon HoDs’ role of conducting moderation of 
 school-based assessment 
As indicated in the above discussion, HoDs participating in this study understand moderation 
as one of the primary roles of the HoD at school level, thus should be capacitated to carry 
out this role. Although HoDs are supposed to be a major source of reliance and support for 
teachers when it comes to addressing issues and problems related to the teaching, learning 
and assessment, as argued by Ghavifekr and Ibrahim (2014), they seem not to enact their 
role when conducting moderation of school-based assessment effectively. Some of the 
reasons they cited are I were: Inadequate time to conduct moderation of school-based 
assessment; HoD’s workload; inadequate training to conduct school-based assessment; and 
lack of subject content knowledge to conduct moderation of school-based assessment in 
Tourism.  
 
4.4.1   Inadequate time to conduct moderation of school-based assessment 
The findings of this study reveal that time is by far the most significant barrier that affect the 
HoDs enactment of their role in conducting school-based assessment moderation. Lack of 
time is repeatedly cited in the literature both internationally and nationally as a problem for 
HoDs implementation of their roles (Aubrey, et al., 2002; Mbaka, 2011; Majid, 2011; Maile, 
2013; Motsamai, 2017). According to the HoDs in this study, the lack of time to moderate 
school-based assessment tasks emanated from the increase in general management and 
administrative duties of the HoD. All HoDs in the study regarded this as a challenge in their 
role enactment, stating that they did not have enough time to conduct moderation of school-
based assessment, especially in Tourism. It appears that all four HoDs participating were 
unable to conduct moderation of school-based assessment tasks in Tourism particularly as 
they cited inadequate time as a limiting factor. The issue of not having adequate time to 
conduct pre-moderation on Tourism school-based assessment tasks was attributed to the fact 
that the HoDs in the study were unable to the HOD’s work load, where they could not find 
a balance in carrying out their different responsibilities. For example, HoD4 explained: 
 
 “You know what… Tourism tests are very long and they have five tests in their school-
 based assessment, it can take up all my time, truly….eh…. with the limited time 
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 available for me as an SMT member because I also have to do administration such as 
 time book, grounds duty roster and many more. For Tourism school-based assessment 
 I just sign trusting the expertise of the teacher”. (Interview: HoD4) 
 
The confession by HoD4 reveals that there was no moderation conducted in Tourism and 
thus reflects lack of quality assurance of the school-based assessment tasks. Similarly, HoD3 
also expressed poor moderation, as she stated that she does not bother herself much to do 
pre-moderation, because there is more for her to do. HoDs in this study seem to dedicate 
limited time on curriculum management. To illustrate, HoD3 stated: 
  
 “There is not enough time and sometimes I end up not being able to do moderation of 
 school-based assessment especially for the PAT because it is also too long. (Interview: 
 HoD3) 
 
Nearly all four participants referred to the pressures they experienced with time for 
moderating as the teachers submit their work for moderation late. Participants also reveal the 
ATP schedule school-based assessment tasks for the last few weeks of the term. This gives 
HoDs limited time to moderate, as they have to conduct moderation of school-based 
assessment tasks at the beginning of the term, where they are also scheduled to teach and 
prepare for moderation of their own subjects. HoD 2 explained: 
 
 “The exams end on the last day of the school and when we come back from holidays 
 teachers have to go for cluster moderation as a result there is not enough time to do 
 post moderation of tasks, because teachers also submit the school-based assessment 
 on the day of moderation”. (Interview: HoD2) 
 
Most HoDs agreed that school-based assessment tasks are submitted late. Similar to HoD 2, 
the other three HoDs also claimed that post-moderation is done hurriedly, where teachers 
request his signature and the school’s stamp, without him going through the school-based 
assessment tasks. HoD 3 also concurred, as she said that: 
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 “You always have one week to conduct moderation, because there are deadlines for 
 submitting marks after the tasks have been written and there is not enough time for 
 marking and moderation”. (Interview: HoD3) 
 
All four HoDs participating felt that they were challenged by time considering that all of 
them they teach Grade 12, they have to work during holidays, they have to mark when the 
schools re-open they have to go for district moderation, and they have to moderate for 
teachers in their department. They indicated that this is very difficult for them to do all the 
task assigned to them, including moderation.  
 
From these responses, it became apparent that the HoDs are unable to moderate school-based 
assessment tasks, as the school has to deliver the curriculum content within a specified time 
frame, and had to complete the required school-based assessment tasks as part of their 
compliance with the CAPS. This had negative implications for the HoDs enactment of their 
role in moderation, especially since the ATP for subjects are experienced by HoDs as a 
tightly packaged with expectations of rigid school-based assessment tasks. This situation 
places constraints on the HoDs and to productively moderate school-based assessment tasks 
especially for Tourism.  
 
4.4.2  HoD’s workload 
Another challenge cited by the HoDs as hindering them in enacting their role of moderating 
school-based assessment in Tourism was their workload. Workload is highly contentious, 
both nationally and internationally (Chisholm, Hadley, Kivilu, Brookes, Prinsloo, Kgobe, 
Mosia, Narsee & Rule, 2005; Hugo, 2010). Literature has revealed that in most public 
schools, especially in rural areas, research reveals that HoDs perceive work overload as one 
of the factors that impact negatively on the quality of assessment practice, including 
moderation (Griffith, Steptoe & Cropley, 1999; Kyriacou, Stephens & Hultgren, 2003; Dick 
& Wagner, 2001; Hugo, 2010). Increased workload for HoDs due to increased administrative 
demands placed on them by new curriculum and assessments practices impact on the 
available time for different curriculum activities including moderation. Similarly, the 
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findings of this study revealed that the HoDs were not conducting moderation of school-
based assessment in Tourism effectively, due to their teaching workload. This study found 
that the HoDs teaching workload was high and thus they could not find time to conduct 
moderation of school-based assessment. This concern was raised by all four participating 
HoDs to illustrate, HoD1 explained: 
 
 “Moderation adds to my workload because moderation of school-based assessment 
 tasks itself needs your time as a moderator if you are to do it effectively and for only 
 one assessment you are doing it for all school-based assessment tasks. In my 
 department, I don’t only conduct moderation for Tourism school-based assessment; 
 there are many subjects to moderate in my department, which I end up not doing 
 justice, because there is not enough time. I teach three History classes as well and 
 three Social Science classes, this leaves me with no time for conducting school-based 
 assessment especially in Tourism which is also demanding”. (Interview: HoD1) 
 
The HoDs expressed frustration as they view high workload to be a big issue for in 
conducting school-based assessment moderation, particularly in Tourism. HoDs in this study 
revealed that they have a significant problem as far as workload was concerned. They 
reported that they were struggling with their teaching workloads and thus could not cope 
with conducting moderation of school-based assessment. The PAM document states that the 
HoD should teach 85% of the teaching time. What emerged from participants was that the 
HoDs were teaching between thirty-five and forty hours per week to teach. Although they 
are HoDs, the bulk of their work comprises teaching in their own subject specialisations. 
This finding was consistent with the assertion by Biputh and McKenna (2010) that HoDs are 
expected to teach for a minimum of 35 hours a week, which leaves them with five hours per 
week for administration, pastoral duties, and supervisory and management functions. This 
finding supports the claim by Smith, Mestry and Bambie (2013) that the workload is too 
great for HoDs. For the HoDs in this study, their teaching workload negatively impacted on 
the enactment of their role in conducting moderation of school-based assessment. In addition 
to their teaching, the HODs in the study as mentioned in Chapter Three were supervising the 
review of more than seven teachers each. To corroborate the claim of high workload for the 
HoDs, personal timetables confirmed the working hours allocated to them per day and 
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revealed that they full of teaching periods and thus were dedicating most of their time to 
teaching in their subjects. This finding suggests that most of the HoDs concentrate on the 
performance of their subjects, disregarding and compromising their role of conducting 
moderation of school-based assessment for subjects in their departments.   
 
The issue of not conducting pre-moderation on Tourism school-based assessment tasks was 
attributed to the fact that the HoDs in the study were unable to the HOD’s work load where 
they could not find a balance in carrying out their different responsibilities. For example, 
HoD4 explained: 
 
 “You know what… Tourism tests are very long and they have five tests in their school-
 based assessment, it can take up all my time, truly….eh…. with the limited time 
 available for me as an SMT member, because I also have to do administration such 
 as time book, grounds duty roster and many more. For Tourism school-based 
 assessment I just sign trusting the expertise of the teacher”. (Interview: HoD4) 
 
The confession by HoD4 reveals that there was no moderation conducted in Tourism and 
thus reflects lack of quality assurance of the school-based assessment tasks. Similarly, HoD3 
also expressed poor moderation as she stated that she does not bother herself much to do pre-
moderation because there is more for her to do. HoDs in this study seem to focus more on 
general management and administrative duties and dedicate limited time on curriculum 
management. To illustrate, HoD3 stated: 
 
 “Over and above managing the largest department in the school I also have to do 
 other activities related to the running of the school such as the nutrition programme 
 and lead exam committee”. (Interview: HoD3) 
 
All four HoDs in this study complained about the amount of general management and 
administrative duties they have to carry out as HOD. They noted that these administrative 
tasks are time-consuming, and pull them away from their role of conducting meaningful 
moderation of school-based assessment tasks in Tourism. Brandford (2000) had long noted 
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that the HoDs are expected to perform a dual role as teachers and manager, as a result they 
face dilemma in carrying out all the duties assigned to them such as moderation.  
 
This finding clearly reveals that the HoDs are battling to find a balance in carrying out their 
responsibilities as a HoD with broader school management functions. As shown in their 
comments above, that their role of conducting moderation, especially in Tourism, is not 
enacted as required, as they spend much of time on administrative and general school 
management issues rather than on curriculum management. This occurs in various 
circumstances, one being when incompatible role demands are placed on a person or when 
two or more statuses are held at the same time by the same individual (Schmidt, 2000). The 
challenge of balancing the roles of the HoD is not a new discourse. This can be evidenced 
from Maile (2013) and Milondzo and Seema, (2015) who assert that HoDs spend more time 
doing administrative work, which adds more time to their workload, and this results in non-
compliance with assessment and moderation requirements. The HoDs in this study 
confirmed these earlier findings, as they revealed that they became occupied with routine 
administration and general management, but had little time left for conducting moderation 
of school-based assessment. In this regard, Black (2007) opined that available time ought to 
be given until school-based assessment is well established. 
 
In addition to being overloaded by administrative and management duties, the HoDs felt that 
the school-based assessment tasks were also overloaded, thus leaving them with minimal 
time to do justice to conducting moderation. They mentioned that each subject has several 
specified tasks to complete, they have to do pre-/post-moderation which they find impossible 
to accomplish. For an example, HoD1 explained: 
 
 “There are a number of formal and informal tasks to be covered for each subject in 
 my department and I have to moderate them before they are administered by learners 
 as stipulated by the policy”. (Interview: HoD1) 
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Participants further felt that there is the overload in respect of the number and types of tasks 
required for school-based assessment especially or Tourism. Thus, they find little time to 
moderate all of the tasks as stipulated in policy. For example, HoD 1 explained: 
 
 “There are several formal tasks to be covered for each subject in my department, and 
 I have to moderate them before they are administered by learners as stipulated by the 
 policy. Then after marking, I also must moderate. For Tourism you also must moderate 
 the PAT, which is very long and confuses me”. (Interview: HoD1) 
 
Similarly, the other three HoDs also expressed that one of the key challenges that that impede 
on their role of conducting moderation of school-based assessment in Tourism ration was 
the nature of the assessment in the subject. They asserted that the assessment tasks, especially 
the PAT, are challenging for both the teacher and the learners, and thus not completed on 
time to make them available for moderation. Even though the participants regarded 
moderation as their key role, participants claimed that their current role with regards to 
assessment was very demanding and exhaustive, as they were required to read many policy 
documents. They claimed that in moderating school-based assessment, for them to exercise 
their role effectively, they must have a clear understanding of the CAPS document for each 
subject they are moderating. In addition, to all subjects, Tourism has additional policies and 
circulars to adhere to, due to the subject having a practical component (Practical Assessment 
Task) (PAT). In addition, Over and above this, to most HoDs, these policy changes of school-
based assessment moderation are new. This could be because moderation of school-based 
assessment is a new experience for the clear majority of South African teachers, school 
management, particularly HoDs for whom moderation is under their direct control. 
 
4.4.3   Inadequate training to conduct moderation of school-based assessment  
All four HoDs acknowledged that they were not conducting moderation for Tourism as 
stipulated in the policies since they were not appropriately trained to moderate Tourism 
school-based assessment and PAT. The literature emphasises that it is impossible to 
successfully implement change in an education system if serious investment is not made in 
teachers and HoDs professional development (Hargreaves, 2003; OECD, 2005; Biputh & 
McKenna, 2010). The HoD referred to the lack of training and development provided to 
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equip them with knowledge to conduct school-based assessment moderation in the various 
subjects they are responsible for, including Tourism. Therefore, HoDs’ enactment of their 
role in conducting moderation of school-based assessment, particularly in Tourism, was 
closely linked to the type of training they received. This widespread concern that 
opportunities for HoD training on moderating subjects in which they did not specialise, were 
not being provided, as was evident in the comment by HoD2, who stated: 
 
 “No training was offered to us about conducting moderation in different subjects that 
 we manage in the one-day workshop that I attended. Since I came I have not attended 
 any workshop, because the workshop is usually inviting SMT members, so the deputy 
 principal usually attends on our behalf, as we have to be in classes as well”.  
 (Interview: HoD2)  
 
HoD2 lamented the fact that she was not trained to conduct moderation in general, and 
particularly in Tourism. She felt that she needed to be trained in conducting moderation of 
school-based assessment task, especially for subjects she does not specialise in, like Tourism 
which is a new and complex subject due to the PAT.  
 
Furthermore, the HoDs explained that the moderation training they attended was for their 
subjects and only capacitated them as specialists in the subjects they teach, rather than as 
moderators of other subjects. The HoDs further felt that the training they received was of 
little assistance in equipping them to conduct moderation in Tourism. The response by the 
HoDs indicate that they were poorly trained in their role of assuring quality in Tourism 
school-based assessment especially with PAT. For example, HoD4 stated: 
 
 “I attend moderation sessions and not training only as subject teachers. This is not 
 adequate for me to manage and moderate other subjects, because I don’t deal only 
 with my subject”. (Interview: HoD4) 
 
HoD4 felt that the training she received was only at a level of a subject teacher not as 
curriculum manager and moderator. This finding confirms the claim by Ghaviefekr and 
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Ibrahim (2014) that there is very little focus given to the training for school leaders on 
curriculum implementation. This implies that in an attempt by the Department of Basic 
Education to enhance the teachers’ performance on assessment, it is vital to pay attention to 
the quality of the HoDs as moderators of assessment. This could be seen from the above 
claim by HoDs that they were not well enough prepared to conduct moderation of school-
based assessment especially in Tourism. They cited the fact that they did not receive training, 
or the training received was very limited to own subject, which seem to be different from 
Tourism. All four HoDs in this study did not specialise in Tourism in any of their 
qualifications, where as a result they needed to be capacitated in conducting moderation of 
school-based assessment in Tourism. The HoDs in this study regarded lack of training to be 
one reason that hindered them in enacting their role in moderating school-based assessment 
as expected of them. Moreover, HODs were only capacitated as specialists of the subject, 
and not as curriculum instructional leaders. This finding resonates with the claim made by 
Biputh and McKenna (2010) that HoDs are not capacitated as per the requirements of their 
posts as they are provided with minimal mentorship, which results in poor enactment of their 
roles, including conducting moderation of school-based assessment.  
 
Where HoDs identified that there had been training about assessment moderation, they 
generally referred to workshops conducted by subject advisors for all SMT members, as 
HoD1 explained:  
 
 “I attended a one-day workshop where we were orientated with the SMT toolkit and 
 it was addressing several issues not assessment only”. (Interview: HoD1) 
 
They further noted that one- or two-day session was not sufficient to prepare them for 
assuring quality in assessment, especially in the subjects they are not specialist in, to improve 
assessment practices. HoD3 explained: 
 
 “I think one of my challenge is that I lack knowledge on conducting moderation. I 
 have  not received in-depth training on how to really conduct moderation, especially 
 for Tourism which is not a subject that is similar to most of the subjects that are in my 
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 department. I only attended those one-day workshops where all SMT members would 
 be presented with an SMT Tool Kit. In the hours that we attend, the facilitator would 
 just go through all aspects of curriculum management without paying attention to 
 details. We may want to know more on how to moderate Tourism since it has different 
 requirements”. (Interview: HoD3) 
 
HoD3 attended training in the form of a one-day workshop, which was of little assistance in 
equipping her to conduct moderation in Tourism. It is clear from these expressions that HoDs 
in this study have not received sufficient training to ensure effective implementation of their 
role to conduct moderation of school-based assessment in Tourism. This finding resonates 
with the existing literature, which states that it is impossible to successfully implement 
curriculum changes if implementers, especially at school level, have not been trained 
thoroughly (Todd & Mason, 2005; Maile, 2013). This points to the need for in-depth training, 
which extends beyond short workshops, as Sullivan (2013) argues that workshops are not 
the best way for developing capacity. The HoDs in this study are of the view that training 
should focus on specifics of conducting moderation in each subject, especially in Tourism. 
In this regard, Ghavifekr and Ibrahim (2014) argue for more frequent and practical 
workshops for curriculum managers such as HoDs.  
 
It has emerged from the data that the Department of Basic Education had overlooked the 
aspect of training HoDs for moderation, while introducing new assessment practices and 
quality assurance measures. This meant that information was just given to HoDs through 
cascading model, which was impossible for them to implement. Given that the three HoDs 
(HoD1, 2 and 4) had less than six years’ experience in this position, they might not be 
capacitated with the required skills and responsibilities, requiring training on practices such 
as moderation. For HoD3 who has closer to twenty years practice in the position, there was 
the potential problem of adjustment to novel processes. This suggests that both novice and 
experienced HoDs are not inducted and trained in line with the requirements of their posts, 
particularly in terms of assessment and moderation. This finding agrees with Biputh and 
McKenna (2010), who argue that HoDs in South Africa are provided with minimal induction 
and mentorship which leads to poor curriculum implementation. All four HoDs in this study 
were teachers who have been promoted to the position of the HoD after a once off interview 
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and were never trained for the position thereafter. This implies that the Department of Basic 
Education seems to appoint ordinary teachers to fill a position as complex and demanding as 
that of the HoD and then simply to leave them there to dive for as best they can. 
 
4.4.4   Lack of subject content knowledge to conduct moderation of school-based 
  assessment in Tourism 
HoDs ought to moderate assessment to ensure that tasks comply with certain requirements 
such as the content and cognitive levels stipulated in the policies (Van Staden & Motsamai, 
2017). This implies that effective moderation is dependent on their subject content 
knowledge. The findings in this study revealed that the HoDs faced a challenge of conducting 
moderation of school-based assessment in Tourism as they lack Tourism content knowledge 
to assure quality of the tasks. All four participants that were HoDs for Tourism were not 
Tourism subject specialists, and lacked subject content knowledge for effective moderation. 
They acknowledged that it was challenging for them to moderate Tourism school-based 
assessment tasks and the PAT as they did not have expertise in the subject, nor were they 
taken through the PAT and its moderation processes. For example, HoD2 lamented: 
 
 “…ey… you know… I am not familiar with the content knowledge in Tourism, they 
 have too many terms…the PAT and so on…” (Interview: HoD2) 
 
Formal assessment tasks had to be moderated by a member of school management, but the 
checks were more in terms of compliance than on the specific mathematics topics being 
assessed or the selected items. Moderating the PAT was thus a challenge, because the 
terminology is difficult, and the HoD in question reported that all she did was check and 
complete the forms. Similar sentiments were shared by the other three HoDs as HoD3 who 
as a Science specialist, claimed that there is no PAT in the subjects in which she specialises. 
HoD1 who was also not a qualified Tourism teacher admitted that she had no Tourism 
content knowledge. She added that she could not determine whether or not a question is 
correct, because of the huge differences between designing test questions in her subject and 
in Tourism. As previously stated in Chapter Three, the three HoD were History specialist 
and one was a Physical Science specialist. In that case, the subject knowledge, pedagogy, 
and assessment practices posed challenges for these HoDs in conducting moderation of 
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school-based assessment in Tourism. In line with these findings, previous studies have 
demonstrated that the HoDs do not have adequate knowledge to cope with the demands of 
teaching, assessment, as well as implementing quality assurance measures, such as 
moderation (Maile, 2013; Seobi & Wood, 2016). This has implications for assuring quality 
assessment through moderation by HODs. 
 
The findings in this study indicates that although all the participating HoDs ardently declared 
their role as school moderators, it became apparent of school-based assessment that they find 
it difficult to conduct moderation in Tourism, because they lack the requisite subject content 
knowledge. For example, HOD4 said: 
 
 “I just rely on what the teacher has set and marked because I don’t know the subject 
 and cannot comment on the accuracy, relevancy and quality of question items, or on 
 the accuracy of marking of responses. In that case, I just provide my signature and 
 school stamp as a sign of approval”. (Interview: HoD4) 
 
The participants acknowledged that they did not moderate the marking of sampled scripts 
and question items, which form the bases for moderation, due to their lack of Tourism 
content knowledge. Thus, moderation seems to be confined to the HoDs’ approval, which is 
signified by their signature and the application of a school stamp, with no feedback on the 
quality of the development of school-based assessment and the PAT. Although the HoDs 
were aware of the policy on moderation, they experienced challenges in implementing it, 
particularly in Tourism, as they were required to conduct pre-moderation (examining the 
design of the assessment task) and post-moderation (scrutinising the allocation of marks for 
learner responses). The underlying principle of moderation requires that HoDs ought to 
assure the quality of question items and accurate marking of responses. When perusing some 
of the school-based assessment tasks in the teachers’ files in all the four schools, there were 
blatant errors, such as cognitive levels and question items not being covered correctly. There 
were neither constructive comments, nor evidence of history of pre-moderation. 
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HoDs’ lack of expertise and content knowledge may have contributed to lack of guidance in 
terms of producing quality assessment tasks. The HODs in this study expressed that they 
were not enacting their role as was expected of them in the policy. This finding is consistent 
with those of other studies that point to poor moderation at school level (Poliah, 2009; Maile, 
2013; Motsamai, 2017). In short, HoDs’ involvement in moderation amounts to ‘rubber 
stamping’ tasks, submitted by teachers without any developmental input. Moderation of 
school-based assessment in Tourism is not enhancing the quality of teaching and learning, 
but is simply undertaken in order to comply with requirements at the expense of quality 
(Seobi, & Wood, 2016). This is unsurprising, given that all the HoDs that participated in this 
study are not specialists in Tourism, they only inherited Tourism in their Departments and 
thus lacks competencies to assure quality of school-based assessment and PAT through 
moderation. These results are consistent with those of other studies, such as that of Motsamai 
(2017), which suggests that, without appropriate subject matter knowledge, it is difficult to 
assure the quality of tasks and support teachers in designing assessment activities.  
 
Drawing on the perspective that moderation is about assuring quality in assessment, one of 
the qualities of a good moderator is knowledge of subject content (Van Staden & Motsamai, 
2017). It is thus essential that HoDs are capacitated with skills to conduct moderation in 
subjects, which are not their original area of specialisation. Given the constant changes to 
the curriculum, one would expect the Provincial Department of Education to have systems 
in place to lend sustained support to teachers and HoDs (Reynek, Meyer & Nel, 2010), and 
especially since the majority of the HoDs are not specialists in most of the subjects they 
manage and support. 
 
4.5   Summary 
In this chapter, data pertaining to HoDs understanding of their role of conducting moderation 
of school-based assessment in Tourism, their enactment of their roles, and the challenges 
they face, were presented and discussed. The analysed data revealed that HoDs have a 
common understanding regarding their role in conducting moderation of school-based 
assessment. They regarded conducting moderation of school-based assessment as one of 
their key roles. The HoDs’ understanding of conducting moderation, in school-based 
assessment as their key function was informed by various polies such as the PAM, CAPS. 
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Their understanding was greater in terms of policy compliance, and seemed to focus on 
monitoring, such as ensuring curriculum coverage, which seem to be concerned with the 
reputation of the school amongst Departmental officials, rather than with moderation. The 
data further revealed that HoDs understood their role in conducting moderation of school-
based assessment as that of verifying and standardising school-based assessment by making 
sure that she controls, checks, and monitoring of school-based assessment tasks, and learners 
work. It became very clear that various policies pertaining to moderation of school-based 
assessment were in place, but that HoDs did not enact their role as expected form policy. 
Data suggest that although the HoDs were accustomed to their role in conducting school-
based assessment moderation, they did not enact their role as per their understanding. The 
HoDs relaxed the processes by only signing for the teacher, without verifying the standards 
of the school-based assessment/PAT tasks. They expressed that they were not conducting 
moderation of school-based assessment in Tourism properly, as their focus was also on the 
tests and examinations, with minimal or no focus in moderating other forms of assessment 
such as project and PAT in Tourism. From the responses of the four HoDs in the study, as 
well as document analysis, there seem to be lack of rigour and credible moderation of school-
based assessment tasks in South Africa. They seem not to be enacting their role in moderation 
of school-based assessment effectively. Some of the reasons they cited were lack of time and 
workload, minimal training in moderation, and poor subject content knowledge. 
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CHAPTER FIVE 
SYNTHESIS CONCLUSIONS AND RECOMMENDATIONS 
 
5.1 Introduction 
Prior to embarking on this research, I have taught Tourism as an educator and as a cluster 
leader for twelve years in KwaZulu-Natal Province. I became interested in the subject as a 
result of my involvement with moderation of school-based assessment at cluster level as a 
cluster leader. The major concern for me was the role of HODs in moderating school-based 
assessment in Tourism. I then embarked on this study, aiming to examine the perspectives 
of HoDs in conducting moderation of school-based assessment in Tourism. The study 
addresses the main question: What are the perspectives of HoDs in conducting moderation 
of school-based assessment in Tourism? In pursuit of the main question, the study revolved 
around two sub-questions: 
 What are HoD’s understanding of their role in conducting moderation of school-
based assessment in Tourism; and  
 How do HoDs enact their role in conducting moderation of school-based assessment 
in Tourism?  
In Chapter Four, the data generated through semi-structured interviews and document 
reviews was presented. Specifically, the previous chapter presented and discussed patterns 
that emerged from the generated data. This chapter presents the theorisation of the findings 
that are drawn from the data presentation chapter. The chapter begins with the overview of 
the research process giving a synthesis of the study, which is followed by the limitations of 
study. The theorisation of the findings on the perspectives of HODs in conducting school-
based assessment moderation in Tourism. Then, the implications drawn from the findings 
are highlighted. Finally, the chapter is concluded by presenting the summary. 
 
 5.2  Overview of the Research Process 
The study sought to examine the perspectives of the HoDs in conducting moderation of 
school-based assessment in Tourism. As a researcher in the field of Tourism education, I 
wanted to understand from HoDs’ own perspectives how they understand and enact their 
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role in conducting moderation of school-based assessment in Tourism. Therefore, the first 
chapter provides a detailed explanation of the background to the study, along with key 
concepts used in the study, and provides other aspects that are related to orientating the reader 
with the study.  
 
Chapter Two focused on reviewing literature related to the broader debates on school-based 
assessment. A review was carried out on literature on conceptualising school-based 
assessment and the different roles fulfilled by school-based assessment. Further to that 
literature on moderation processes in Tourism, the role of HoDs was reviewed. The policies 
guiding the moderation process in South Africa were identified and discussed. The review 
of literature identified the central role played by the HoD as a moderator at school level. The 
literature reviewed seem to suggest that the quality of moderation of school-based 
assessment is dependent on how the HoD conduct moderation of school-based assessment 
at school level.  
 
The literature points to the fact that moderation is one of their core roles of the HoD. Despite 
the centrality of moderation in the roles of the HoD, that there are challenges that work 
against proper implementation of school-based assessment moderation in schools. These 
include, among other things, the training they receive as HoDs in managing the curriculum. 
The literature suggests that there is no specific course for qualification as HoDs. 
Administrative matters, including time management, and balancing HoD workload, were 
also identified in the literature. The context, input, process, and output model adapted from 
Scheerens (2004) was used to identify different variables that are in play in conducting 
moderation of school-based assessment by HoDs. The CIPO model was proposed as a basis 
for defining quality, as well as categories measuring quality in the moderation process. The 
model was used to examine the thinking and planning of a moderation process in schools. A 
discussion was provided regarding how these variables interact, so as to illuminate how 
inputs are being processed into output. School-based assessment moderation by HoDs takes 
place in a school, and thus the quality of the HoD enhances the process for producing quality 
school-based assessment practices. 
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Chapter Three outlined the research methodology and design of the study. An interpretive 
paradigm was adopted, and qualitative was used for this study. The interpretive paradigm is 
rooted in how people interpret their perspectives in their natural setting, and what meaning 
is attached to these perspectives. The paradigm was suitable as this study examined the 
perspectives of the HOD in conducting moderation of school-based assessment in Tourism. 
The case study design was relevant to this study because it is an approach that provides the 
opportunity to interact with participants verbally. This was suitable for this study as I wanted 
to use face-to-face interviews with the participants and be privy to their perspectives on 
conducting school-based assessment moderation. The participants were HoDs from four 
schools who were purposively selected on the basis of managing Tourism in their 
departments. Semi-structured interviews were used as the main instrument for data 
generation in this study to ascertain that participants are free to express their experiences. 
Semi-structured interviews further gave room for me, as the researcher, to probe the 
participants further, and ask for clarity. The use of document analysis provided further 
insight into the perspectives expressed by the participants. 
 
From the data generated from four participants, the findings revealed HoDs’ understanding 
of conducting moderation, in particular conducting moderation of school-based assessment, 
as their key function. It emerged from the data that the HoDs understanding of their role in 
conducting moderation of school-based assessment as verifiers rather than moderators. 
These findings suggest that the HoDs understanding and enactment of their role in 
conducting school-based assessment moderation was more on policy compliance, and 
seemed to focus on monitoring, such as ensuring curriculum coverage, and seemed to be 
concerned about the reputation of the school to the officials, rather than moderation. The 
findings suggest that although the HoDs were accustomed to their role in conducting school-
based assessment moderation, they did not enact their role as per their understanding and 
policy requirements. They revealed that they were not conducting moderation of school-
based assessment in Tourism. They only endorsed documents with their signature, without 
conducting pre-/post-moderation to assure quality of the school-based assessment tasks and 
learner evidence.  
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Of interest were the challenges pointed out by the HoDs as the main reasons that hinder them 
to enact their role in conducting moderation of school-based assessment, particularly in 
Tourism. These challenges include administrative concerns, such as lack of time, failure to 
balance duties of the HoD, and high teaching workload; as well as professional development, 
such as minimal training in conducting subject content knowledge. 
 
5.3  Limitations of the Study 
There were methodological limitations, where the sample included only four HoDs from 
four school in one circuit. Since only four participants were purposively sampled in the 
Siyathuthuka circuit, this meant that not all possible respondents in the UThukela District 
had an equal chance of being selected for the study. These participants could not be said to 
represent all HoDs in the province. As explained in Chapter Three, the participants were 
selected on the basis that they were likely to provide rich and informative data relating to the 
research questions for the investigation. This implies that the findings of the study cannot be 
generalised to all HoDs in secondary schools in the province of Kwa-Zulu-Natal. However, 
the findings of this research may be applicable to other HoDs in similar context. There was 
also a limitation of the methodology, as it was only qualitative. Quantitative research may 
be conducted including other circuits and districts to compare results and trends.  
 
Another limitation was that of upward power, as a post-Level One teacher I was researching 
my ‘seniors’ who are post-Level Two. Some of the HoDs might have been tempted to sift 
their response, and not give those that they think might have negative implications for them. 
To overcome this limitation, I had to capitalise on my portfolio of being a cluster leader and 
provide support to the teachers in order to develop the rapport with the HODs. The duration 
of the study became a limitation, as the study needed longer time to conduct. To overcome 
this limitation, I made several telephone calls, where additional information was sought. I 
also ensured that I established a good rapport with the participants. The tone of the interviews 
strongly suggested that the participating HODs were providing their views in an open and 
honest way. This was further addressed through the process of triangulation, as described in 
Chapter Three, which provided a basis for trustworthiness of data. 
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5.4  Theorisation of the findings 
Mechanisms for ascertaining the quality of education in South Africa are not functioning 
optimally in secondary schools, with the Department of Basic Education mostly focusing its 
energies on primary education. The current research takes place against the backdrop of 
monitoring secondary education in order to ascertain the quality of teaching and learning. 
The variables that were prevalent in literature had strong correlation with the variables that 
emerged from the findings of this study. Informed by the evidence from data analysed, the 
study identified various factors at play in conducting moderation at school level. Informed 
by the CIPO model, various factors within and from outside the school influenced HoDs in 
conducting moderation of school-based assessment, particularly in Tourism. The findings 
are discussed in terms of the context, input, process, and output. Figure 5.1 provides an 
overview of the various factors linked to the CIPO model, which interact during the 
moderation process at school level.  
 
 
 
Figure 5.1:  Framework adapted from CIPO Model for HOD’s moderation of school-
  based assessment 
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5.4.1  Context 
With regards to context, the findings of the study suggest the need to focus on contextual 
factors that influence HoDs in their role when conducting moderation of school-based 
assessment in Tourism. The school size and composition of the departments was one issue 
that emerged from data. The number of teachers and subjects that each HoD was managing 
proved to influence the role of the HoD in conducting school-based assessment. Findings 
suggest that where HoDs were supervising more teachers and different subjects, they seemed 
not to conduct moderation of school-based assessment. For some HoDs, school size and 
composition of the departments resulted in high workload and high demand in administrative 
duties, which provided additional barrier to their role of conducting moderation. In cases 
where HoDs were supervising many subjects, they seem not to focus on their own subjects 
of specialisation. Such HoDs were unlikely to conduct moderation of school-based 
assessment effectively in most of the subjects in their departments. 
 
Policies are seen as part of the context that determine the role of HoDs in conducting school-
based assessment. The findings revealed that HoDs’ role in conducting moderation of 
school-based assessment is guided by policies such as the National Protocol on Assessment 
Grade R-12 and the CAPS for Tourism Grade 10-12. These policies contain guidelines and 
requirements for implementing school-based assessment and moderation processes. The 
participants were aware that the assessment policies stipulate that they should conduct pre-
moderation (i.e., moderation of papers/assessment tasks before they are administered to 
learners) and post-moderation (of learner evidence and marking after the tasks have been 
administered) for quality control purposes. The ongoing changes in the policies might 
influence the way in which HODs enact their role of conducting moderation of school-based 
assessment. For example, HoD3, who had close to twenty years practice in the position of 
an HOD, might have experienced too many policy changes, and could not acquire skills in 
the latest developments (Seobi & Wood, 2016).  
 
5.4.2  Input 
Administrative matters including availability of time to conduct moderation, workload, and 
balancing administrative and teaching workloads emerged strongly as input to the process of 
conducting moderation of school-based assessment by HoDs. The findings in this study 
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suggest that there seems to be lack of rigorous and credible moderation of school-based 
assessment tasks in the participating schools, due to the insufficient time available for HoDs 
to conduct moderation of school-based assessment, particularly in Tourism. The increase in 
general management and administrative duties of the HoD results in inadequate time to 
conduct moderation, particularly in complex subjects, such as Tourism. Over and above their 
roles, the findings revealed that the HODs in this study felt that the school-based assessment 
tasks were also overloaded with too much work, and they did not have enough time to do 
justice in conducting moderation. This finding confirms earlier findings, which revealed that 
HODs are challenged by a lack of time to effectively enact their roles, especially moderation 
of school-based assessment tasks (Majid, 2011; Maile, 2013; Motsamai, 2017). The study 
concludes that time is an important input for HoDs to effectively conduct moderation of 
school-based assessment. Hence, Black (2007) is of the view that time should be given until 
school-based assessment is well-established. Another input variable that emerged in this 
study was the balance in the different roles of the HoD. The findings in this study clearly 
reveal that HODs are battling to find a balance in carrying out their curriculum 
responsibilities of a HoD (managing teaching, learning and assessment) with broader school 
management functions. There is strong evidence in the broader literature indicating that that 
HoDs spend more time doing administration work this add more time to their workload and 
this result to non-compliant with assessment and moderation requirements (Maile, 2013; 
Milondzo & Seema, 2015; Motsamai, 2017).  
 
Workload for HoDs also emerged as a strong input variable. The HoDs in this study cited 
high workload as impacting negatively on their role of conducting moderation of school-
based assessment. All four HoDs in this study had full teaching workloads in addition to 
their management duties. Therefore, conducting moderation of school-based assessment, 
especially in Tourism, which is the subject they find challenging, was a major challenge, 
which virtually meant that school-based assessment tasks could only be signed off. This 
implies that quality of school-based assessment tasks was loosely assured, due to HODs’ 
high workloads. This finding resonates with literature, which reveals that in most public 
schools HOD’s perceive work overload as one of the factors that impact negatively on the 
quality of implementing assessment practices, particularly school-based assessment 
(Kyriacou, Stephens & Hultgren, 2003; Hugo, 2010). They reported that they were 
struggling with their teaching workloads, and thus could not cope with conducting 
91 
 
moderation of school-based assessment This finding supports the claim by Smith, Mestry 
and Bambie (2013) that the workload is too much for HoDs. For the HoDs in this study, their 
teaching workload negatively impacted on the enactment of their role in conducting 
moderation of school-based assessment. This finding suggests that most of the HoDs 
concentrate on the performance of their subjects, compromising their role of conducting 
moderation of school-based assessment for subjects in their departments.   
 
Professional development matters including training and subject content knowledge were 
identified as input. The capacity of the HoDs to conduct moderation of school-based 
assessment in Tourism became an important input factor that informed the process of 
conducting moderation of school-based assessment by HoD. The findings from this study 
suggest that HoDs were aware of their role in conducting school-based assessment 
moderation, but their role was influenced by lack of capacity to conduct moderation. They 
attributed this lack of capacity first to inadequate training, and second to lack of subject 
content knowledge. Despite the important role played by HoDs as first level moderators 
(Department of Basic Education, 2011), the findings of this study revealed that the HoDs 
were not capacitated to conduct effective moderation of school-based assessment, 
particularly in Tourism. The literature emphasises that it is impossible to effectively execute 
change in an education system without HoD professional development (Hargreaves, 2003; 
OECD, 2005; Biputh & Mckenna, 2010). The study participants added that the induction or 
training they received on managing curriculum did not equip them with adequate skills 
and/or knowledge, particularly in relation to assessment and moderation. This finding 
supports the literature, which argues that HoDs at school level are not capacitated to carry 
out this role (Seobi, & Wood, 2016; Motsamai, 2017).  
 
The findings indicated that the HoDs lack competencies to conduct school-based assessment 
moderation, particularly in Tourism. Given that the three HoDs (HOD1, 2 and 3) had less 
than six years’ experience in this position, they might not be capacitated with the required 
skills and responsibilities of the position. This suggests that most of the teachers who are 
promoted to the position of HoD are not inducted and mentored in line with the requirements 
of their posts, particularly in terms of assessment and moderation. This finding is in 
agreement with Biputh and McKenna (2010), who argue that HoDs in South Africa are 
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provided with minimal induction and mentorship, which leads to poor curriculum 
implementation. This finding resonates with the existing literature, which states that it is 
impossible to successfully implement curricular changes if implementers, especially at 
school level, have not been trained thoroughly (Todd & Mason, 2005; Maile, 2013). This 
points to the need for in-depth training with further monitoring, which requires more than 
mere one-day workshops. Without comprehensive training and support from either the 
Provincial Education Department or subject advisor, HoDs have to make sense of assessment 
policies and conduct moderation in all the subjects they manage.  
 
This study has shown that if HoDs can be equipped with moderation skills, they would be in 
a better position to conduct moderation of school-based assessment. In South Africa, there 
is no qualification of being an HOD, where the requirement for being a HoD is three years’ 
teaching experience. In this regard, Poliah (2009) suggests that in order to facilitate proper 
implementation of school-based assessment practices at school level, the Department of 
Basic Education should to establish an accredited programme for the training of HoDs as 
moderators and teachers as assessors. 
 
Similarly, HoDs’ subject content knowledge to conduct moderation of school-based 
assessment in Tourism, proved to be a major input when it came to the HoDs’ role of 
conducting moderation. The findings suggest that HoDs’ knowledge in Tourism had great 
impact in their role of conducting moderating of school-based assessment in Tourism. The 
HoDs explained that the moderation training they attended was for their own subjects of 
specialisation, and only capacitated them as specialists in these subjects rather than as 
moderators of other subjects. All four participants lamented the fact that they are not trained 
to conduct moderation in general, and particularly in Tourism. They pointed out that Tourism 
was not their specialisation, and is a complex subject. This is not surprising, given that all 
the HoDs that participated in this study are not specialists in Tourism, but in History or 
Physical Science, and inherited Tourism in their Departments. In that sense, they could not 
determine whether or not a question is correct because of the huge differences between 
designing test questions in her subject, and in Tourism. These HoDs are specialists in other 
subjects, and subject knowledge and pedagogy for Tourism is thus of major concern (Chili, 
2013). In line with these findings, previous studies have demonstrated that the HoDs do not 
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have adequate knowledge of how to cope with the demands of teaching, and assessing as 
well as managing the curriculum (Maile, 2013; Seobi & Wood, 2016). This has implications 
for assuring quality assessment through moderation by HoDs. These results are consistent 
with those of other studies, such as that of Motsamai (2017), who opined that without 
appropriate subject matter knowledge, it is difficult to assure the quality of tasks and support 
teachers in designing assessment activities. Drawing on the perspective that moderation is 
about assuring quality in assessment, one of the qualities of a good moderator is knowledge 
of subject content (Van Staden & Motsamai, 2017). It is thus essential that HoDs have 
knowledge of the subject content as an input to the moderation process.  
 
5.4.3   Process 
The process includes all the structures, systems and activities which translate the input 
relating to school-based assessment into valid and reliable output (Schereen, 2004). 
Moderation of school-based assessment in Tourism forms the basis of quality assurance of 
school-based assessment processes. The HoD must ensure that the content of the learning 
programme and assessment plan is relevant. At school level, there should be a moderation 
procedure that ensures continuous moderation of the assessment task and the assessment 
evidence by the subject head of the HoD. There ought to be a clearly constructed monitoring 
instrument and report template for each of the levels with detailed instruction on the 
administration of the instrument. There should be written feedback emanating from the 
monitoring, which must be discussed with the parties involved. 
 
The findings of this study suggest that there was no evidence of rigorous school moderation, 
including feedback to teachers in these schools. All four participating HoDs acknowledged 
that they were not conducting moderation for Tourism as prescribed in the policies, due to 
the fact that they were not properly equipped to moderate Tourism school-based assessment 
and PAT. One of the findings was that HoDs seemed to receive more focus was the approval 
of the school-based assessment tasks and learner evidence, as shown by their signature and 
school stamp. This finding is consistent with those of other studies that point to poor 
moderation processes at school level (Poliah, 2010; Maile, 2013; Motsamai, 2017). In a 
nutshell, HoDs’ provide no developmental input in their moderation. These findings also 
suggest that there was more emphasis placed on compliance than there was on assuring 
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quality of the school-based assessment tasks for Tourism. Following the introduction of the 
new curriculum, there was greater emphasis placed on compliance with assessment and 
moderation policies (Ramothlale, 2008; Seobi, & Wood, 2016). In addition, the HoDs 
responses and document analysis suggest no evidence of pre-moderation of Tourism school-
based assessment tasks. 
 
5.4.4  Output 
Output refers to the process where learner achievements are analysed and interpreted in order 
to modify the teaching experiences (Brown, 2010), or the result culminating from the input 
and process (Scheereens, 2004). In the case of school-based assessment it refers to the 
moderated school-based assessment tasks, which must be fair, valid and reliable 
(Ramothlale, 2008; Reynek et al., 2010). This assumption resonates well with the policy 
requiring that HODs to ensure standardisation of assessment, ascertaining expected features 
of quality and alignment to the CAPS (Department of Basic Education, 2017). For example, 
the findings in this study suggest that the HoDs understood their role in conducting school-
based assessment as the checking, verification and standardisation of school-based 
assessment tasks and marking of learners work in the school. They regarded their role in 
conducting moderation of school-based assessment as that of checking the tasks and learners 
work to control if the teachers are administering the tasks that are of acceptable standards as 
set by the Department of Basic Education. 
 
The output further refers to the quality of teaching and learning informed by the moderation 
practices. There appeared to be a relationship between attaching importance to moderation 
of school-based assessment and teaching and learning (Braun & Kanjee, 2006). The findings 
of this study suggest that conducting moderation of school-based assessment by HoDs was 
widely regarded as a control measure of teaching and learning. This finding is in line with 
earlier findings from the literature which indicates that school-based moderation plays a 
major role in maintaining the quality of teaching and learning in schools (Poliah, 2009; Bush, 
et al., 2010). This implies that if HoDs understand and enact their role in conducting 
moderation, the results of the school might improve, because quality teaching and learning 
would be assured through the process of moderation of school-based assessment by the HoDs 
at school level.  
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5.5       Implications of the study 
As this study was aimed at examining the perspectives of HoDs in conducting moderation 
of school-based assessment in Tourism, the study has implications for policy, practice and 
research. The reality is that each school need strong and principled curriculum leader (HoDs) 
to drive assessment and moderation to ensure quality assurance of outcomes. This requires 
that HoDs managing the subjects, such as Tourism should have a clear understanding of their 
role in conducting school-based assessment. The evidence suggests that in order to assure 
the quality of school-based assessment, attention should be paid to capacity development of 
HoDs as they are mainly responsible for subject moderation at a high school level. 
Continuous mentorship through in-service training in the form of team moderation and in-
house workshops for HoDs could contribute to upgrading their skills, and introduce them to 
effective ways of moderating school-based assessment and the PAT in Tourism. 
Furthermore, the Department of Basic Education should devise standards for moderators, 
especially HoDs, to adhere to, when moderating school-based assessment and the PAT in 
Tourism.  
 
It is necessary that HoDs are suitable qualified and properly trained to perform their task in 
a manner that will ensure high quality assessment that are fair and reliable. The HoD must 
be trained on a continuous basis and all moderators must have successfully completed and 
accredited course, specifically designed for the moderation of school-based assessment. 
Workload distribution of the HoDs appears to be high, which results in inadequate time to 
perform all duties outlined for the position. The Department of Basic Education ought to 
reconsider this teaching time allocated to the post of a HoD. 
 
Future research related to the topic can focus on the possibility of effective involvement of 
subject advisors in empowering HoDs and enhancing moderation of school-based 
assessment at school level, particularly in Tourism, where there is usually one teacher per 
school. Given the universal nature of the teaching, learning, assessment and moderation of 
Tourism, it is likely that the problems associated with it in the schools in the district that was 
the location for this study, would be experienced elsewhere across the country. The study 
therefore serves as a basis for similar research in different contexts, so as to make its findings 
96 
 
more generalizable. Further research on school-based assessment moderation in Tourism 
could provide a broader sample and comparisons of different school contexts. 
 
5.6 Summary 
The study’s findings suggest that, firstly, the HoDs that participated were largely not 
effective in conducting moderation of school-based assessment in Tourism. This indicates 
that there is insufficient quality assurance in the moderation of Tourism school-based 
assessment conducted by the HoDs in the schools that participated in this study. HoDs failed 
to enact their role in conducting moderation of school-based assessment for a number of 
reasons that can be attributed to a range of professional and administrative contextual and 
input factors. These were attributed first to professional factors, such as training and 
induction of HoDs in moderation processes, and in conducting moderation of school-based 
assessment, in particular where the HoDs lacked content knowledge to conduct school-based 
assessment moderation in Tourism. Second, administrative factors pertain, such as high 
workload, inadequate time, balancing curriculum management, and general administrative 
roles of a HoD. These findings suggest that moderation of school-based assessment in the 
participating schools occurs with no constructive engagement of HoDs, with a view to 
improving teaching and learning. For instance, their conduct of moderation revealed a lack 
of deep insight into the essence of moderation. They generally appended their signatures 
without examining the quality of question items they were tasked to assess. This raises 
serious concerns about broader HoD competence in the management of curriculum delivery 
in schools. 
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APPENDIX C: PRINCIPAL LETTER 
70 Riddel Road  
         Kloofpark 
         Ladysmith, 3370 
2016-06-01 
THE PRINCIPAL 
 
Dear Mr/Ms 
    REQUEST FOR PERMISSION TO CONDUCT RESEARCH 
I am a registered Masters student in the Department of Education School of Social Sciences at 
the University of KwaZulu Natal (Edgewood Campus). My supervisor is Dr Z.H.W. Dube- 
Xaba. The proposed topic of my research is the role of HOD’s in conducting SBA moderation 
in Tourism.  The objective of the study are:  
a) To explore the perspectives of HOD’S on their role in conducting SBA moderation in 
Tourism? 
b) To find out how HOD’s enact their role as SBA moderators in Tourism? 
I am hereby seeking your consent to conduct research. To assist you in reaching a decision I 
have attached to this letter 
a) A copy of an ethical clearance certificate issued by the University. 
b) A copy of research instruments which I intend using in my research. 
Should you require any further information, please do not hesitate to contact me or my 
supervisor. Our details are as follows 
Z.H.W. Dube- Xaba 0723479030 dubez@ukzn.ac.za 
M. P. Makae 0826898048 hlonimakae@gmail.com 
Upon completion of the study I undertake to provide you with a bound copy of the dissertation. 
 
Your permission to conduct the study will be greatly appreciated. 
Yours sincerely 
_______________ 
Makae, M.P. 
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I ………………………………………….., principal of …………………………………..do 
not/allow Ms Makae to conduct her research in our school. 
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70 RIDDEL ROAD 
                                KLOOFPARK 
                                LADYSMITH 
                                 3370 
 
Dear Mr/ Ms 
Participant invitation to consider participation in the study 
I am Malehlonono Precious Makae and I am conducting a study as part of my research as a 
masters student at the University of KwaZulu- Natal. Permission for the study has been given 
by the Department of Education I have purposefully identified you as a possible participant 
because of your valuable experience and expertise related to my research topic. 
I would like to provide you with more information about this project and what your 
involvement would entail if you should agree to take part. The importance of this study in 
education is substantial and well documented. In this interview I would like to have your views 
and opinions on the topic. This information can be used to improve the culture of teaching and 
learning as well as moderation in schools. 
Your participation in this study is voluntary . It will involve interview of approximately one 
hour in length to take place in a mutually agreed upon location at a time convenient to you. 
You may decline to answer any of the interview questions if you so wish. Furthermore you 
may decide to withdraw from this study at any time without any negative consequences.   
With your kind permission, the interview will be audio- recorded to facilitate collection of 
accurate information and later transcribed for analysis. Shortly after the transcription has been 
completed. I will send a copy of a transcript to give you an opportunity to confirm the accuracy 
of our conversation and to add or to clarify any point. All information you provide is considered 
completely confidential. Your name will not appear in your publication resulting from this 
study and any identifying information will be omitted from the report. However, with your 
permission pseudonym may be used. 
Data collected during this study will be retained on a password protected computer for 12 
months in my supervisors office. There are no known or participated risks to you as a 
participant in this study. 
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If you have any questions regarding this study or would like additional information to assist 
you in reaching a decision about participation, please contact me at  0826898048 or by e-mail 
at hlonimakae@gmail.com . I looking forward to speaking with you very much and thank you 
in advance for your kind assistance in this project. If you accept my invitation to participate. I 
will request you sign the consent from which follows on 
 
Yours sincerely 
Makae, M.P. 
 
PARTICIPANT CONSENT/DECLARATION 
I have read the information presented in the information letter about the study in education. I 
have had an opportunity to ask any questions related to this study, to receive satisfactory 
answers to my questions, and add to any additional details I wanted. I am aware that my 
interview will be audio recorded to ensure an accurate recording of my responses. I am also 
aware that selection from my interview may be included in publications to come from this 
research, with the understanding that pseudo names will be used. I was informed that I may 
withdraw my consent at any time without penalty by advising the researcher. With full 
knowledge of all foregoing, I agree of my own free will to participate in this study. 
 
Participant’s Name      : 
Participant Signature  :  
Researcher Name  : 
Researcher Signature : 
Date     : 
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APPENDIX E: INTERVIEW QUESTIONS 
 
1. What is your understanding about SBA moderation? 
2. What do you understand about your role in moderation? 
3. What are your perceptions about SBA moderation? 
4. What role do you play in the moderation process? 
5. What are the requirements for the effective implementation of SBA moderation in 
Tourism? 
6. Identify the challenges working against the proper implementation of SBA? 
7. How often do you conduct moderation tasks for teachers? 
8. Which task do you moderate? 
9. What professional development and support do you need as the Head of Department 
in conducting Tourism SBA moderation? 
10. In your own opinion how do you think moderation should takes place? 
11. What are your areas of concern in relation to moderating Tourism SBA? 
12. Do you receive any induction in moderating Tourism SBA? 
13. How do you feel about your level of preparedness for curriculum management and 
supervision roles? 
14. How confident are you in conducting pre and post moderation in Tourism SBA? 
15. What do you think needs to be done to empower HODs to be able to support  
teacher? 
16. What problems do you experience in performing your role as a curriculum manager? 
17. What you think needs to be done to professionally develop HOD’s to support 
educators in the implementation of the curriculum? 
 
